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Proposal Information  

As part of our observations and interviews exploring how being rooted in a supportive 
environment can support education about life and sustainability, we stayed and talked with the 
wider community of the Domaine du Possible, a french school located in Arles. Experiential 
and sensory learning are approached through the prism of complexity (Morin, 2014) in order 
to foster transdisciplinary teaching through fruitful connections between different areas of 
knowledge and the realization of creative projects. It is in this particular educational context, 
providing us with an original field of study, that we collected multiple testimonials in order to 
analyze the links between self-narrative and one's relationship to living things. In the context 
of the climate crisis, we will examine how the conditions for producing knowledge directly 
related to living things and the environment can generate knowledge that promotes and 
contributes to education for sustainability. This type of alternative and innovative educational 
context is a possible response to the poly-crisis as defined by Edgar Morin and Anne-Brigitte 
Kern (1999). It is also a proposal to root knowledge and learning in the territory and reality in 
order to escape from the digital world and the phenomenon of “off-the-ground” children. 

Our presentation will address the conditions for collecting statements in a school context and 
how these statements provide valuable information in terms of the learning process, 
particularly regarding the meaning given to experiences related to the environment 
(Cottereau, 2025). We will observe how, through the experiences of students recounted in 
their own words, an ecological and environmentally conscious awareness emerges. The 
experience of parents will highlight the links between educational choices, ethical values, and 
everyday practices. The experiences of teachers will raise questions about their position, their 
role, and the pedagogical adaptations necessary to support the transmission of knowledge in 
this particular educational context. Indeed, it should be noted that the Domaine du Possible is 
part of a new pedagogy inspired by outdoor education and the whole school approach. 

  

Methodology or Methods/ Research Instruments or Sources Used  

We asked two classes, as well as parents and teachers, to write a biographical account. How 
did choosing this school impact their lives in terms of their thoughts, actions, and worldview? 
We thus seek to link educational narratives and the relationship to living things in an 
alternative school context through a multi-voice approach based on participant observation 
and an eco-educational perspective. Our approach is both biographical in terms of the data 
corpus, similar to the life story movement (Pineau, 1989), and anthropological in terms of our 
data collection method. 
Collecting children's voices is also a fairly novel approach, whose methodological and ethical 
issues warrant some precautions, which we will discuss in our presentation (Amendola, 2023, 
Lani-Bayle, 2014). We will examine how recounting experiences related to nature and living 



things promotes connection with oneself, with others, and with the environment. Although we 
can observe mutual learning processes referred to by Pineau as eco-training (1989), we are 
also curious to understand the challenges and limitations associated with this type of approach 
in terms of teaching posture and role (Lo Presti and Oppliger, 2019). 

  

Conclusions, Expected Outcomes or Findings  

Our analysis will also highlight some areas conducive to developing experiential learning for 
and through nature, based on the needs identified by the stakeholders concerned (Lo Presti 
and Oppliger, 2025). In addition, we will examine whether it is always possible to encourage 
children to take an active role as student-researchers by exposing them to real-life situations 
with a view to educating them about sustainability. Is there not a risk of fueling feelings of 
eco-anxiety or discouragement in them when faced with certain observations, for example, 
regarding the loss of biodiversity? It would also be relevant to consider how storytelling can 
encourage them to develop a sense of agency and eco-citizen awareness. Interdependence will 
also be addressed, particularly in relation to human, environmental, and planetary health 
issues. This type of education could thus serve as a tool and lever for social change, better 
preparing future generations to face the many global challenges that await them.  

  

References  

Amendola, C. and Marcel, J.-F. (2023). Becoming a schoolchild. The meaning of a transition. 
L’esperluette Education and Training Collection. 
Cottereau, D. (2025). Living in the world as you are. Life stories and eco-training. 
L’Harmattan. 
Bachelard, D. (2003). Anthropology of the Sensible: The Contribution of the Ethics of Care to 
the “Non-Human” World. Environmental Education: Perspectives - Research - Reflections, 8, 
2009, pp. 35-55. Online: https://hal.archives-ouvertes.fr/hal-
03191062/file/Education%20aux%20territoires.pdf 
Desbiolles, A. (2020). Eco-anxiety. Living peacefully in a damaged world. Fayard Publishing. 
Josso, M.-C. (2011), Life experience and training. L'Harmattan. 
Lo Presti, A.-M. and Oppliger, S. (2019). Biographical touches and teacher training. In M.-C. 
Bernard, G. Tschopp, and A. Slowik, (eds.), The paths of narrative. Biographical practices in 
training, intervention, and research, Éditions science et bien commun and LEL du CRIRES, 
47-61. 
Lo Presti, A.M. and Oppliger, S. (2025). A l’école au vivant. S’éduquer par et pour la nature. 
[At School with the Living: Educating Oneself Through and for Nature]. Actes Sud. 
Lani-Bayle, M. (2014). Telling the Story of School: Listening to School Experiences in 
Europe and Brazil. L’Harmattan. 
Lausselet, N., Zosso, I. (2023). A School for Transformation? Dialogue Between Education 
for Sustainability and Outdoor Education. In N. Durisch Gauthier, N. Fink and A. Pache 
(Eds.), Training in a World in Crisis: The Didactics of the Human and Social Sciences Facing 
Transformations. Alphil. 
Morin, E. and Kern, A.-B., (2010). Earth-Homeland. Points Essais collection. 
Morin, E. (2014). Introduction to Complex Thought. Points Essais collection. 
Pierron, J.P., (2021). I is We – a philosophical inquiry into our interdependence with living 
beings. Actes Sud. 
Pineau, G. (1989). Experiential training in self-, eco- and co-training, Éducation permanente, 
100/101, 23-30. 
Pineau, G., (2023). The Eco-training Research Group (GREF) and its collection as a means of 



eco-training pollination, Environmental Education [Online], Volume 18-1 | 2023, 
https://doi.org/10.4000/ere.9890Le. 
Simard, C., M.-C. Bernard, Panissal, N., and Fortin, C., (2022). Educating about life. 
Perspectives, research, and practices. Presses universitaires de Lyon, 
Vidal, J. (2022). 2030 Glorious. Living utopias. Domaine du Possible, Actes Sud.  

  

  
  
 


