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Introduction

Results

A healthy social learning environment can be seen as a goal for teachers to reach
through behaviour management. By regulating the dynamics of the classroom,
the teacher helps create a safe environment in which students can feel
comfortable enough to make errors, thus promoting a climate that supports the
development of learning goals (Theis et al., 2019).

Table 1 shows the correlations tested separately in the data collected from preservice teachers and their students. On the teacher side, only class cohesion is
related to self-efficacy, while on the student side, most dimensions show
moderate to strong correlations (all coefficients are significant due to the sample
size).

However, behaviour management is known to be one of the biggest challenges
faced by beginner teachers, in particular. Difficulties in this field can induce
negative emotions and dissatisfaction towards students (Harmsen et al., 2018),
thus weakening self-efficacy beliefs (Petiot et al., 2015). Recent studies (e.g.
Dessibourg, 2020) have shown that addressing behaviour management during
teacher training through self-efficacy beliefs could be an effective way to support
pre-service teachers in this field.

Table 1: Correlations between teacher efficacy regarding behaviour management

These self-efficacy beliefs are important because they are directly related to job
(dis)satisfaction and can be predictors of a teacher’s intent of leaving the
profession (Aldridge & Fraser, 2016; Kamanzi et al., 2017). While these self-efficacy
beliefs are a good predictor of teacher behaviour (Brown et al., 2015), they are also
very responsive to contexts (Zimmerman, 2000), in particular to the quality of
classroom interactions (Miller et al., 2017).
Therefore, it seems interesting to examine the extent to which the social learning
environment of the classroom – observed from a multidimensional perspective –
provides a reference in assessing one’s classroom management skills. This leads us
to our main research question which will be explored from the students’ and the
preservice teachers’ point of views:

Do preservice teachers and students take the social learning
environment into account in the same way when positioning
themselves on behaviour management efficacy?

Methods
Data was collected in a teacher training institution in the canton of Fribourg, in
Switzerland.
All teachers in their last year of training participated in the study. They had all
been working with their students for a four-month period.
Data measuring teacher (self-)efficacy and the learning environment in the
classroom perceived by the teachers and their pupils were collected.
Sample
Our sample includes 37 middle school preservice teachers and their 837 pupils.

perception and the social learning environment
Social learning environment

Teachers

Students

Class cohesion

.38*

.40**

Teacher proximity

.19

.49**

Rules and organisation

.28

.48**

Innovation

.26

.34**

Difficulty

-.20

-.22**

Task orientation and implication

.03

.39**

*p < 0.05; **p < 0.01

The weakest correlations concern two dimensions (innovation and difficulty) that
are more concerned with content and instructional aspects than with behaviour
management practices. In contrast, the dimensions (relational and organisational
aspects) on which successful classroom management has a greater impact
correlate more strongly.

Discussion
Preservice teachers and their students’ beliefs regarding behaviour management
correlate differently with their perceptions of the social learning environment.
Indeed, while students rely heavily on their perception of the environment
(especially relational and organisational aspects) to determine whether their
teacher is implementing effective classroom behaviour management (34% of the
variance is jointly explained by the dimensions measured), teachers do not really
seem to take into account the quality of the environment in their self-assessment.
At first glance, this may seem inconsistent with a recent study showing that
contextual variables influence behaviour management practices (Massé, et al.,
2020), and the fact that teachers should take the quality of the environment into
account when considering their competence. However, our sample consists of
preservice teachers; meaning they are practicing in their mentors' classrooms.
Given their status as learners, it is therefore understandable that preservice
teachers disregard the social learning environment and base their self-assessment
mainly on the feedback of the experienced teachers who supervise them.

Online questionnaire for teachers
The teacher questionnaire is made of three parts. The first part is three
demographic questions.

For their part, students perceive that classroom management has an impact on
the environment and therefore expect that a teacher who is efficient in this area
will be able to create a healthy relationship with appropriate rules and class
organisation.

The second part includes an adapted version of the Scale of teacher self-efficacy
regarding behaviour management in the classroom for teachers (Dessibourg,
2018), comprising of 11 items that cover various representative aspects of
classroom management (α=.89).

It would be interesting to consider longitudinal research to examine when young
teachers change their benchmarks for self-assessment of behaviour management
skills.

The third part is a scale entitled Classroom learning environment (Genoud, 2012).
It is made up of 43 items divided into 7 dimensions.
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.85

Brown, A.L., Lee, J. & Collins, D. (2015) Does student teaching matter? Investigating pre-service teachers’ sense of
efficacy and preparedness. Teaching education, 26(1), 77-93.

Teacher proximity

I feel close to my students.

.44

Rules and organisation

The instructions I give to the students are always clear.
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Innovation

I often suggest new activities.

Difficulty

Classwork is difficult for some of my students.

.39

Task orientation and implication

My students are happy to ask questions during my lessons.

.69

α

.62

*Questionnaire items were freely translated from French

Paper questionnaire for pupils
The student questionnaire – adapted from the teacher questionnaire – has two
parts measuring the learning environment of the classroom and the perception of
teacher efficacy. The dimensions are similar to the version offered to preservice
teachers so that a comparison can be made.
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