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INTRODUCTION

Kirsty Devaney, Martin Fautley,  
Joana Grow, and Annette Ziegenmeyer

To compose a piece of music is to bring into being something that hitherto did not exist. This 
means that the music creators, of whatever age, or at whatever phase of their learning journey, 
are both learning and creating at the same time. This makes teaching and learning composing 
a complex undertaking. Music as a practice exists in a web of relationships involving both 
creativity and learning. Within visual arts, this relationship is recognized as being relatively 
straightforward, and many parents are very pleased to be able to display the artistic endeavors 
of their children onto their kitchen fridge for example! It matters not that these early works 
are technically naïve – of course they are, they are painted by children, but in displaying their 
creations, the children’s novice creative outputs are acknowledged and valorized. When we 
turn our attention to music, this interrelationship becomes much more complex. While we 
know that young children can – and do – produce original musical outputs (inter alia Davies, 
1992; Young, 2002), both the recording and valuing these initial musical creations can be 
considerably less apparent when compared with the visual arts.

Where this becomes an issue is when many of the commonly held beliefs about musical 
development and the ways in which society expects children and young people to learn mu-
sic are tied to the weight of the Western classical music tradition. Bruner (1996) writes of a 
‘folk pedagogy’, where common assumptions are made about the ways in which teaching 
and learning can, and do, take place. This folk pedagogy can form many of the commonly 
held assumptions about how musical learning might be expected to occur. For example, mu-
sic education has often been considered primarily as a performative art, and to be ‘musical’ 
often means having performance capabilities on an instrument. Although for young children, 
inventing music (Barrett, 2006; Young, 1995, 2002), often in the form of singing (Davies, 
1986), is considered normal and indeed desirable, once children pass this early stage it is 
normally deemed that musical instruction ought to take place using performance modalities. 
Therefore, in order to become musically proficient, some form of technique, skill, or compe-
tence involving an instrument or voice is considered requisite.

It can be particularly problematic when we are talking about composing where estab-
lished ‘myths’ often derived from ‘archaic traditionalist beliefs … about classical composers’ 
(Burnard, 2012, p. 9), have informed much composing pedagogy (Devaney, 2022). A promi-
nent assumption and practice within composing pedagogy is the belief that young people can-
not compose or be creative without extensive knowledge of music theory first; the frequently 
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expressed notion relating to this being that you have to know the rules before breaking them. 
This has perhaps had unfortunate consequences on young and budding composers who were 
told they could not compose music until they had mastered a specific set of skills, or sufficient 
acquisition of knowledge, normally meaning musical theory often derived from the Western 
classical art music tradition. Going back to our visual art analogy, it would seem absurd for 
an adult to reject the creative attempts of young children playing with different colors, shapes, 
and materials, so why is the creation of music often ring-fenced and upheld as something that 
can only be achieved after years of intensive study and then only by the select few who are 
specially gifted enough to do so?

Definitions of composing

In this book, we take a broad view of what it means to compose. We are not talking only of 
a Western classical modality where the solitary composer struggles alone, but instead we take 
our cue from Burnard (2012) who made the pertinent observation that ‘… there is no single 
musical creativity for all musics’ (p. 3). When we say the word ‘composing’, we mean the 
activity in its broadest sense: any processes, individual or collaborative, which bring into frui-
tion any kind of music, whether this be realized directly into sound, whether or not it has been 
notated, and whether or not it has an audience. When talking about composing in this way, it 
is treated as a normal part of educational life that anyone has the potential to do.

Clearly the definition above will be uncomfortable for some, as there is a weight of history 
and tradition that hangs heavily in the context of the word ‘composing’. But for others, it is 
to be hoped that looking afresh at creative processes involved in musical generation will be 
helpful in thinking about what teaching and learning in this area does and could entail. It is 
interesting to note here the differing conceptualizations of composing that exist within the 
chapters of this book, and how the various authors have reflected on what composing means 
within their own socio-cultural and educational contexts. For example, one way of thinking 
about composing is to consider the role and place of songwriting, an area often excluded from 
Western classical definitions of what it is that a composer does, but one that nonetheless many 
young people are highly engaged with.

Composing for all

We know that composing as a normalized classroom activity is not universally accepted or 
adopted, and even in countries where it is more established, such as the UK and New Zealand 
among others, it is still an area of music education that is underdeveloped and perhaps misun-
derstood. This becomes an important issue when we consider the role of music as a subject in 
generalist teaching and learning in schools, wherein music is considered a normal subject, to 
be taught and learned in school classes, by all pupils at the requisite age or phase, alongside 
native language, mathematics, history, geography, and so on. In some jurisdictions, music is a 
part of the general education of all young people, whereas in other countries music is viewed 
more as an extracurricular pursuit and is taught and learned outside statutory education. 
What the chapters in this book highlight is the diversity by which composing as a musical ac-
tivity does, or conversely does not, have a part within a country’s national curricula and other 
mandated or legislated formats. This notion of composing as a normal subject for all children 
and young people regardless of background raises important questions for us in this book.

Within recent years, there has been a dramatic increase in the perceived importance of 
fostering creative skills and thinking within education and education research. This advocacy 
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has been echoed in countries across the world. This need for creativity has been advocated, in 
part, from an economic standpoint. As Burnard (2006) explained, the ‘creativity agenda’ has 
‘an explicit role in the economy’ (p. 313). Creativity is commonly listed as an essential tool for 
surviving and thriving in today’s social and economic landscape and is a skill that employers 
are looking for. Mirroring this, the importance and relevance of creativity in music education 
seems to have increased, and there are a rising number of research papers investigating com-
posing and creative music-making practices. Research and resources around composing and 
improvising within the classroom are also becoming more prevalent. The potential benefits 
of a creative musical education continue to be raised in many publications (inter alia Tan, 
Tsubonou, Oie, & Mito, 2019). But with composing in the classroom becoming increasingly 
common, and in some countries a curricula requirement, questions still arise as to whether 
composing should be a normal activity for all young people.

The link between instrumental proficiency and composing is another important area of 
thought and needs unpicking somewhat. In order to produce a new and original piece of mu-
sic, some form of thinking in music, at its most basic level evidenced in sounds, is necessary. 
Where this becomes an issue for music education, particularly music education in a generalist 
school-based context, is when questions arise as to how much musical (for which often read 
instrumental or vocal) competence is required in order to be original. For some educators, 
instrumental facility always takes priority, and, indeed, as we have mentioned, in some music 
education programs both locally and nationally it is preparation for instrumental performance 
which is taken to be the purpose of music education. When we are thinking about generalist 
music education, however, we need to ask questions of how an expertise with instrumental or 
vocal sound production needs to precede being able to compose music. In other words, how 
much – or how little – technical proficiency is needed to compose with, and for, instruments. 
Developments in digital technology have dramatically transformed how music is performed 
and composed (Green, 2002; Savage, 2012) which may perhaps dissolve the once held belief 
that performing ability is fundamental to composing, thus allowing more young people to 
engage with composing in new ways.

As with instrumental proficiency, similar arguments are to be found with regard to nota-
tion, especially staff notation of the Western classical tradition. There is a school of thought 
which is not uncommon among some music educators, particularly when they are from a 
Western classical tradition themselves, in which they

… believe they need to teach western classical stave notation in isolation from other 
aspects of music, and that this needs to be done in advance of other musical activities, 
as preparation for them.

(Fautley, 2017b, p. 123)

There are many reasons for holding this view, including that outlined by Kivijärvi and Väkevä 
(2020, p. 154), when they observe that some music educators believe that

… because skills of decoding WSMN [Western Standard Music Notation] are useful in 
learning certain kinds of music in a certain context (historically, a Western music and 
Western music pedagogy context), they are useful in learning any kind of music (or at 
least most musics), and thus should be taught to all.

The counter to the teaching and learning of WSMN having to precede any other forms of mu-
sical education is articulated by Swanwick, who drew distinctions between music as a primary 
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symbolic system, in other words one that happens in sound, and notation, which he described 
as a secondary symbol system,

… music itself is an activity that is in some way representative of our experience of the 
world. Music is a primary symbolic system. Notations, verbal descriptions or graphic 
representations are secondary systems, offering a translation from one representational 
domain to another. In this process some loss of information is inevitable.

(Swanwick, 2001, p. 232)

What this means for the purposes of this book is that it is appropriate to foster a theorized 
music education which is intentionally inclusive, and not accidentally exclusive. After all, as 
Kivijärvi and Väkevä go on to note,

WSMN can be regarded as non-pedagogical practice (or even malpractice) because of the 
lack of pedagogical tact that adjusts both to the individual teaching-learning situation 
and the cultural context of making music meaningful … an exclusive focus on learning 
notational musical literacy may hinder the progress of many learners by excluding them 
from the curricular context where developing musical skills is deemed a right for everyone.

(Kivijärvi & Väkevä, 2020, p. 164)

The practice of WSMN among teachers shows that within some music education circles com-
position pedagogy is not discussed as a thing in its own right.

Genre, taste, and value in music

To add to this already complex mix in music education, we need to add some further dimen-
sions, including notions of taste, aesthetic judgment, and style or genre of musical types. While 
visual arts in schools readily and happily celebrate modernism and internationalism and encour-
age students to create their own works of art, in music education, on the other hand, society, 
and sometimes policy makers, can want music to be a forum for establishing and maintaining 
certain styles and types of music. A hierarchical view can take hold that some music is more 
valuable, more important, and more worthy of a place in an already crowded school curriculum. 
One way this may play out in practice is that, to put it simply, Western classical musical = good/
complex/intellectual, whereas pop, rock, and pretty much anything else = not so good/simple/
unintellectual. This gross oversimplification may seem alien to some in countries with forward-
thinking educational policies, but to others it will all too readily be recognized. For example, in 
the UK, the then secretary of state for education, Michael Gove, said this:

I am unapologetic in arguing that all children have a right to the best. And there is such 
a thing as the best. Richard Wagner is an artist of sublime genius and his work is in-
comparably more rewarding – intellectually, sensually and emotionally – than, say, the 
Arctic Monkeys.

(Gove, 2011)

As the politician in charge of education at the time, Gove was in a position to be able to put 
his thoughts into policy. This sort of politicking seems, at first glance, to be both logical and 
reasonable. After all, as Matthew Arnold said back in 1896 (Arnold, 1896/1993), education 
should be about teaching children ‘the best that has been thought and said’, and it seems to 
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many to be unreasonable to argue with Gove’s statement that Wagner is better than the Arctic 
Monkeys, or whatever is currently popular. Yet for our purposes in thinking about compos-
ing, a question is raised as to whether our children and young people in schools want to 
compose in the style of Wagner, or whether it would be appropriate for them to do so. This 
unresolved tension (rather like Wagner’s Tristan chord!) runs throughout this book. In some 
countries, the matter has been dealt with, genres and styles of music from all across the world 
run seamlessly through school classrooms with no significant issues. In other places, the legacy 
of the nineteenth century looms large, sometimes not helped by remnants of colonial legacies, 
in which music seems to reach its apotheosis with the works of Debussy.

For young composers everywhere, this is a debate which affects them on a personal level. 
Walk through many towns and cities, in many countries, and the type of music that young 
people identify with will be evidenced in how they dress and how they appear; music for many 
young people is bound up with identity and person (Finney, 2007; Frith, 1996; Hargreaves 
& Marshall, 2003; Hargreaves, Welch, Purves, & Marshall, 2005). Young composers who 
self-identify with certain styles and genres of music will normally want to reproduce these 
through the original music that they compose. As Margaret Boden (1990) and Anna Craft 
(2001) remind us, a creative output, in our case a musical composition, might sound strikingly 
similar to pieces that have been heard before, yet for the pupil this is a new, novel, and original 
utterance, in that it is new, novel, and original to them. These pieces of music are worthy of 
celebration in a similar way to that was discussed earlier of the naïve artworks being stuck 
on the kitchen fridge; for our musical and educational purposes, these musical utterances are 
compositions worthy of educational consideration in the young person’s journey. Part of the 
role of educators may also be to introduce students to new music and encourage students to 
explore a diverse range of genres with open ears.

However, in allowing all types of musical composition to take place in the classroom, ques-
tions of how to assess different genres of music are raised. As mentioned earlier, certain styles of 
music are often deemed to be more complex theoretically than others. This is problematic, as if 
we are assessing musical complexity against Western classical music as the standard, there are 
many examples of pieces of music that, although simple, have been incredibly successful. There 
are many examples of songs reaching international popularity that only use limited musical re-
sources. An example of this is the 12-bar blues, which figures in the education systems of many 
countries, either as a formal part of the curriculum, or as a common factor which many teachers 
employ on an informal basis, which is the case in England (Fautley, 2017a). The 12-bar blues 
contains only three chords, I-IV-V, arranged in a pre-set structure, and represents one of the most 
minimal harmonic and organizational structures available, yet many thousands of hit songs have 
been, and continue to be, composed using this as their basic structural element. Away from popu-
lar music, minimalism involves, as its name suggests, an often limited range of tonal and rhyth-
mic resources. In some musical styles, including aspects of non-Western musical styles, rhythm 
is privileged over beat, and repetitive drumming-based pieces form the backbone of the canon, 
while in others, melody takes the fore. One of the international appeals of music is that its vari-
ants are huge, yet all based on a distinct number of structural elements. For the young composer, 
understanding of these elements will normally form an important part of their musical education.

Researchers have queried as to whether there is a set of universal criteria that could be 
used to assess the quality of a piece of music from across different genres of music (Cantwell 
& Jeanneret, 2004; Green, 2000). By way of contrast to this, Green (2000) suggested the 
use of criteria that are specific and tailored to a musical genre, where the composition would 
be ‘considered in terms of how well or how poorly it represented that style’ (Green, 2000,  
p. 102). When taking an international look at composing and music, it is vital that we widen 
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our gaze beyond using Western classical music as the dominant framework for evaluation and 
assessment.

Teachers as composers

With so many possible conceptions of composing, and composing pedagogy, there is a need 
to discuss how music teachers learn to teach composing. We know that composing in the 
classroom has gained interest around the world in recent years; therefore, music teachers and 
teacher pre-service providers have had to respond and adapt in order to enact this change to 
education policy, but in some instances, this change to their teaching practices has come with 
some apprehension. A number of the chapter authors in this book discuss the role of teacher 
training in their country; highlighting the wide range of approaches to this. Initial pre-service 
teaching programs, especially for those concerned with education for the primary age range, 
contain within them the possibility to break the cycle whereby student teachers feel worried 
about teaching music and therefore ‘do not learn to teach it because teachers with similar 
worries often do not teach it’ (Mills, 1989, p. 125). As discussed earlier in this introduc-
tion, music teaching can take place within generalist classroom teaching or outside of formal 
schooling depending on the country. When music as a subject is expected to be delivered by 
the generalist classroom teacher, often for younger age groups, there are numerous reports 
regarding teachers’ lack of confidence in their own ability to teach music (Hallam et al., 2009; 
Hennessy, 2000, 2017; Holden & Button, 2006; Mills, 1989), often resulting in music being 
‘othered’ (Bhachu, 2019) compared to other school subjects. A commonly held assumption 
held by many generalist classroom teachers is that you must be able to play an instrument 
in order to teach music (Devaney & Nenadic, 2020; Hallam et al., 2009), thus perpetuating 
this divide between specialist and generalist music teachers (Hennessy, 2017). Taking this one 
step further, do music teachers also believe that in order to be able to teach composing, they 
themselves have to be active ‘composers’?

The concerns around confidence are compounded when we are talking about composing 
within music pedagogy. Even if a teacher is a confident instrumentalist and experienced in 
music teaching, there is no guarantee that they will have had any experiences of composing 
before being required to teach it, especially if composing was not a part of the curriculum 
when they attended school themselves. In addition, in some music degrees, there is no require-
ment to compose at all; for example, music conservatoires around the world often involve 
students specializing in a certain instrument, music technology, or jazz, right from the start. 
This dichotomization of ‘composer’ and ‘performer’, often promoted by Western art music 
narratives, curtails potentially important experiences that may play a vital role in developing 
their music teaching pedagogy and sense of teacher-identity.

Although initial teacher pre-service courses vary significantly in length and delivery, hav-
ing student teachers with no prior composing experience at all creates significant challenges in 
preparing for all the aspects involved in music teaching (Odam, 2000). Therefore, the role of 
continual professional development programs and composing teaching resources can play a vital 
part in supporting classroom teachers to engage in composing teaching. A number of chapters in 
this book discuss partnership projects where external composers have worked alongside class-
room music teachers, and other chapters highlight important resources commonly used within 
the music teaching profession of that country. It is clear to see that as composing becomes more 
popular and normalized in schools, further support for teachers is crucial in ensuring composing 
is accessible for all young people and that potentially damaging myths and assumptions about 
composing and composing pedagogy are uncovered and reflected upon.
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Contents/structure

Throughout this book, authors illustrate and discuss key aspects, approaches, concepts, and the 
current state of research on teaching music composition in schools. Authors from six continents 
(Europe, North America, South America, Asia, Australia, and Africa), and from various aca-
demic, pedagogical, and artistic backgrounds, all offer a broad range of expertise regarding the 
ways composing is understood and taught in their respective countries. They address relevant 
characteristics of music composing through the lens of their respective socio-cultural contexts 
highlighting the diversity of teaching methods and practices. In doing this, they combine differ-
ent approaches to research and teaching: theoretical, historical, empirical, and practical.

The chapters are arranged in an alphabetical order of the participating countries: Australia, 
Austria, Brazil, Canada, China, Croatia, Czech Republic, Finland, France, Germany, Greece, 
Ireland, Italy, Japan, Kenya, Mexico, the Netherlands, New Zealand, Nigeria, Norway, Po-
land, Portugal, South Africa, Spain, Sweden, Switzerland, Trinidad and Tobago, Turkey, the 
United Kingdom: England and Scotland, Uganda, and the United States of America.

This order allows the reader to easily select and find information on a specific country and 
attempts to exclude the possibility of hierarchy. Furthermore, it provides a suitable frame-
work in which the variety of perspectives on how composing in school contexts become visible 
and can be appreciated in several ways: first, within the socio-cultural context of the countries, 
second, within a comparative perspective on specific aspects, and third, within a global view.

In addition to the various chapters, this companion offers ten short interludes between chap-
ters. These interludes introduce crucial aspects and perspectives on composing written by the 
co-editors drawing together key themes and debates across multiple  chapters in the compan-
ion. These are as follows: (I) What is composing? (II) Creativity and composing in education,  
(III) Starting points of composing, (IV) Ways to teach composing, (V) Considering gender, equal-
ity, diversity, and inclusion in teaching composing, (VI) Hegemony and axiology in composing 
pedagogies, (VII) The role of digital technology in classroom composing, (VIII) Why compose in 
music education? Arguments between curricular and extracurricular settings, (IX) Notation – Its 
place and role in composing pedagogies, (X) The place of assessment in teaching and learning 
composing. Furthermore, these interludes visualize the manifold questions that arise around these 
complex topics and offer multiple ways on how to read and to re-read the individual chapters.
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Herausforderung für die Musikpädagogik), Special edition, 35–60. 
Bull, A. (2016). El Sistema as a bourgeois social project: Class, gender, and Victorian values. Action, Criticism
& Theory for Music Education, 15(1), 120–153. 
Espeland, M. (1999). Curriculum reforms in Norway: An insider's perspective. Arts and Learning Research, 15
(1), 172–187. 
Fautley, M., & Kinsella, V. (2022). Cultural capital and secondary school music education in England, featuring
the ‘Stormzy vs Mozart’ furore. In T. Buchborn, T. De Baets, G. Brunner, & S. Schmid (Eds.), Music is what
people do (pp. 203–218). Innsbruck: Helbling. 
Frith, S. (1996). Music and identity. In S. Hall & P. Du Gay (Eds.), Questions of cultural identity (pp. 108–128).
London: Sage. 
Gove, M. (2011, November 25). Speech: Michael Gove to Cambridge University. Department for Education &
The Rt Hon Michael Gove MP. https://www.gov.uk/government/speeches/michael-gove-to-cambridge-university 
Griffiths, M. (2019). Exchanging notes. Youth Music. https://youthmusic.org.uk/sites/default/files/2020-
04/EXCHANGING%20NOTES_0.pdf 
Hymas, C. (1991, July 7). The great composers expelled from school; National curriculum. Sunday Times
[London, England]. 
Kenny, A., & Christophersen, C. (2018). Musical alterations: Possibilities for musician–teacher collaborations. In
C. Christophersen & A. Kenny (Eds.), Musician-teacher collaborations (pp. 3–12). Abingdon: Routledge. 
Kinsella, V., Fautley, M., & Evans, N. (2018). Musician–teacher collaborations in composing contemporary
music in secondary schools. In C. Christophersen & A. Kenny (Eds.), Musician-teacher collaborations: Altering
the chord (pp. 180–192). Abingdon: Routledge. 
Kinsella, V., Fautley, M., & Whittaker, A. (2019). Exchanging notes: A four year longitudinal research study.
Birmingham: Birmingham City University/Youth Music. 
Lawlor, I. (2021, September 25). Stormzy vs. Mozart: Moral panic against UK rap in the British media.
Ethnomusicology Review. https://ethnomusicologyreview.ucla.edu/content/stormzy-vs-mozart-moral-panic-
against-uk-rap-british-media 
Lupton, M., & Bruce, C. (2010). Craft, process and art: Teaching and learning music composition in higher
education. British Journal of Music Education, 27(3), 271–287. https://doi.org/10.1017/S0265051710000239



Peterson, R. A., & Kern, R. M. (1996). Changing highbrow taste: From snob to omnivore. American Sociological
Review, 61(5), 900–907. https://doi.org/10.2307/2096460 
Pirsig, R. (1974). Zen and the art of motorcycle maintenance. London: Vintage. 
Powell, B., Smith, G. D., & D'Amore, A. (2017). Challenging symbolic violence and hegemony in music
education through contemporary pedagogical approaches. Education 3-13, 45(6), 734–743.
https://doi.org/10.1080/03004279.2017.1347129 
Sadler, D. (1989). Formative assessment and the design of instructional systems. Instructional Science, 18,
119–144. https://doi.org/10.1007/BF00117714 
Schmidt, P. (2020). Policy as practice: A guide for music educators. New York, NY: Oxford UP. 
Sefton-Green, J. (2000). Evaluating creativity. London: Routledge. 
Shepherd, J., Virden, P., Vulliamy, G., & Wishart, T. (1977). Whose music? A sociology of musical languages.
London: Transaction Books. 
Young, S. (2016a). Early childhood music education research: An overview. Research Studies in Music
Education, 38(1), 9–21. https://doi.org/10.1177/1321103X16640106 
Young, J. O. (2016b). How classical music is better than popular music. Philosophy, 91(4), 523–540.
https://doi.org/10.1017/S0031819116000334 
Young, M., & Muller, J. (2013). On the powers of powerful knowledge. Review of Education, 1(3), 229–250.
https://doi.org/10.1002/rev3.3017 

 
Teaching Music Composition in Nigerian Classrooms 
Adegbite, A. (2001). The present state of development of African art music in Nigeria. In M. A. Omibiyi (Ed.),
African art music in Nigeria: Fela Sowande Memorial (pp. 77–82). Ibadan: Stirling-Horden Publishers (Nig.) Ltd. 
Aponte, P. R. (2000). Confronting otherness: African pianism as postcolonial discourse. Intercultural
Musicology, 2, 1–2. 
Burman-Hall, L. (2000). African pianism: Placing an emerging repertoire in context. Intercultural Musicology, 2
(1–2), 8–18. 
Ekwueme, L. E. N. (2004). Essays on African and African-American music and culture. Lagos: LENAUS
Publishing Ltd. 
Euba, A. (1993). Modern African music: A catalogue of selected and archival materials at Iwalewa-Haus,
Bayreuth: Iwalewa-Haus, University of Bayreuth. 
Euba, A., & Kimberlin, C. T. (2005). Introduction. In C. T. Kimberlin & A. Euba (Eds.), Towards an African
pianism: Keyboard music of Africa and the diaspora (Vol. 1, pp. 1–11). Point Richmond: MRI Press. 
Federal Republic of Nigeria. (1981). The national policy on education. Lagos: Federal Government Press. 
Herbst, A., Zaidel-Rudolph, J., & Onyeji, C. (2003). Written composition in the African context. In A. Herbst, K.
Agawu, & M. Nzewi (Eds.), Musical arts in Africa: Theory, practice and education (pp. 142–178). Pretoria: Unisa
Press. 
Idolor, G. E. (2001). Formal education and the development of African art music in Nigeria. In M. A. Omibiyi
(Ed.), African art music in Nigeria: Fela Sowande Memorial (pp. 135–149). Ibadan: Stirling-Horden Publishers
(Nig.) Ltd. 
Kimberlin, C. T., & Euba, A. (Eds.). (2005). Towards an African pianism: Keyboard music of Africa and the
diaspora (Vol. 2). Point Richmond: MRI Press. 
Konye, P. (2005). Conceptualizing African pianism. In C. T. Kimberlin & A. Euba (Eds.), Towards an African
pianism: Keyboard music of Africa and the diaspora (pp. 19–24). Point Richmond: MRI Press. 
National Education Research and Development Council. (2009). Development of instructional materials from
local resources. Basic education handbook. Abuja: NERDC Press. 
Nzewi, M. (1988). State of literary music in Nigeria: A review. Nigeria Magazine, 56(3/4), 5–24. 
Nzewi, M. (1991). Musical practice and creativity – An African traditional perspective. Bayreuth: Iwalewa-Haus,
University of Bayreuth. 
Nzewi, M. (1997). African music: Theoretical content and creative continuum, the culture – Exponent's
definitions. Oldershausen: Institut für Didaktik Populäre Musik. 
Nzewi, M. (1999a). Modern art music in Nigeria: Whose modernism? (Unpublished Seminar at Department of
Music, University of Kwazulu Natal, Durban, South Africa). 
Nzewi, M. (1999b). Strategies for music education in Africa: Towards a meaningful progression from tradition to
modern. IJME (conference edition), 33, 72–87. 
Okafor, R. (1992). Music in Nigerian education. African Music, 1(2), 5–12. 
Olaosebikan, W. A. (1982). Cultural and creative arts: A source book for teachers. Ibadan: Evans Brothers (Nig.
Publishers) Limited. 
Omojola, B. (1997). Compositional style and national identity. In B. Omojola (Ed.), Music and social dynamics in
Nigeria (pp. 209–219). Ilorin: Department of Performing Arts.



Onyeji, C. (2002a). The study of Abigbo choral-dance music and its application in the composition of Abigbo for
modern symphony orchestra (Unpublished doctoral dissertation). University of Pretoria, South Africa. 
Onyeji, C. (2004). Abigbo music and musicians of Mbaise, Igbo: An introduction. Ethnomusicology, 48(1),
52–72. 
Onyeji, C. (2008). Drummistic piano composition: An approach to the teaching of piano composition from a
Nigerian cultural perspective. IJME, 26(1), 161–175. 
Onyeji, C. (2016). Composing art music from indigenous African musical paradigms, the 102nd inaugural
lecture of the university of Nigeria, Nsukka. Nsukka: University of Nigeria Press. 
Onyeji, C., & Onyeji, E. (2015). An introduction to Nsukka Choral School (NCS) as an approach to the
composition of Nigerian choral music: Towards a model of African art music composition. In A. N. Akwanya
(Ed.), The village within a global village: art and culture in a globalizing world: Readings from the Chinua
Achebe International Biennial Conference, University of Nigeria, Nsukka, 23-27 April, 2012 (pp. 247–266).
Nsukka: Great AP Express Publishers Ltd. 
Uzoigwe, J. (1992). Akin Euba, An introduction to the life and music of a Nigerian composer. African studies
Series. 
Vidal, A. O. (2012). Selected topics on Nigerian music: General nature, history and musicology/music
education. In F. Adedeji (Ed.), Ile-Ife: IMEF African Music Publishers. 
Xin, L., & Euba, A. (Eds.). (2009). Anthology of African piano music. Shanghai: SMPH. 

 
Composition in the Classroom in Norwegian Elementary School 
Andersen, V., Espeland, M., Aalberg Husebø, B., & Husebø, P. K. (1997). Komponering i klasserommet – en
praktisk metodikk. Bergen: Fagbokforlaget, Musikk i bruk. 
Bakke, S. (1976). Lag med lyd: innføring i lydforming. Oslo: Norsk Musikkforlag. 
Bakke, S. (1995). Kreativ med musikk. Oslo: Det Norske Samlaget. 
Burnard, P. (2000). How children ascribe meaning to improvisation and composition: Rethinking pedagogy in
music education. Music Education Research, 2(1), 7–23.
https://www.tandfonline.com/doi/abs/10.1080/14613800050004404 
Espeland, M. (2007). Compositional process as discourse and interaction: A study of small group music
composition processes in a school context (Doctoral dissertation). Haugesund: Høgskolen Stord. 
Espeland, M., & Grønsdal, I. (2010). Skolefagsundersøkelsen 2009, Fagrapport musikk. Haugesund:
Høgskulen Stord. 
Hanken, I. M., & Johansen, G. (2013). Musikkundervisningens didaktikk (2nd ed.). Oslo: Cappelen Damm
Akademisk. 
Haug, P. (2020). Fagfornyinga i reformhistorisk perspektiv. Bedre Skole, 32(4), 26–29.
https://www.utdanningsnytt.no/fagartikkel-fagfornyelsen-historie/fagfornyinga-i-reformhistorisk-
perspektiv/263362 
Jørgensen, H. (1982). Sang og musikk: Et fags utvikling fra 1945–1980. Oslo: Aschehoug. 
Kalsnes, S. (2010). Allmenn Musikkundervisning. In J. H. Sætre & G. Salvesen (Eds.). Oslo: Gyldendal
Akademis. 
Kalsnes, S. (2017). Musikkfaget i grunnskolen – fra salmesang til musikkopplevelse som eksistensiell erfaring.
In S. W. Nielsen & Ø. Varkøy (Eds). Utdanningsforskning i musikk – didaktiske, sosiologiske og filosofiske
perspektiver (pp. 69–91). Oslo: Norges Musikkhøgskole. 
Krumsvik, R. J., & Almås, A. G. (2009). The digital didactic. In R. J. Krumsvik & E. Wenger (Eds.), Learning in
the network society and the digitized school (pp. 107–139). Oslo: Nova Science Publishers. 
Kunnskapsdepartementet. (1996). Læreplanverket for den 10-årige grunnskolen (L97). Oslo: Det kongelige
kirke-, utdannings- og forskningsdepartement. 
Kunnskapsdepartementet. (2016). Læreplanverket for Kunnskapsløftet. Midlertidig utgave juni 2006. Oslo:
Utdanningsdirektoratet. 
Kvale, S., & Brinkmann, S. (2015). Det kvalitative forskningsintervju (3rd ed.). Oslo: Gyldendal Akademisk. 
Lillemyr, O. F. (1983). Musikkpedagogikk: Generelle synspunkter og resultater fra et skoleforsknings-prosjekt.
Oslo: Norsk Musikkforlag. 
Læreplanen for forsøk med 9-årig skole. (1960). Forsøksrådet for skoleverket. Oslo: Aschehoug.
https://www.nb.no/nbsok/nb/78a7b5fbbb8f0f471bceae2667c53111?lang=no#0 
Mønsterplan for grunnskolen. (1974). Oslo: Aschehoug. 
Mønsterplan for grunnskolen. (1987). Oslo: Aschehoug. 
Normalplanen for byfolkeskolen. (1957). (3rd ed.). Oslo: Aschehoug. 
Paynter, J. (1972). Hear and now: An introduction to modern music in school. London: Universal Edition. 
Paynter, J., & Aston, P. (1970). Sound and silence – Classroom projects in creative music. Cambridge:
Cambridge University Press.



Ruud, E. (1981). Rock og pop i klasserommet. Oslo: Norsk Musikkforlag. 
Sætre, J. H., & Salvesen, G. (2010). Allmenn musikkundervisning. Oslo: Gyldendal Akademisk. 
Tommelstad, K. (2017). Nasjonale læreplanreformer som styringsverktøy i skolen (Doctoral dissertation).
Norges teknisk-naturvitenskapelige universitet. https://ntnuopen.ntnu.no/ntnu-
xmlui/bitstream/handle/11250/2484391/Kjersti%20Tommelstad_PhD.pdf?sequence=1 
Utdanningsdirektoratet. (2019). Læreplanverket for kunnskapsløftet (2020). Grunnskolen. Oslo: Pedlex. 
Varkøy, Ø. (2001). Musikk for alt (og for alle) – om musikksyn i norsk grunnskole (Doctoral dissertation). Oslo:
Norges musikkhøgskole. 
Vea, K., & Leren, O. (1972). Musikkpedagogisk Grunnbok. Oslo: Norsk Musikkforlag. 
Veslefrekk (8.6.2020). https://skapia.no/veslefrikk/ 
Westbury, I. (2008). The making of formal curricula: Why do states make curricula, and how? In F. M. Connelly,
M. F. He, & J. Phillion (Eds.), Sage handbook of curriculum and instruction (pp. 45–65). Thousand Oaks, CA:
SAGE. 
Westby, I. A. (2004). Komponering i klasserommet-tradisjoner og visjoner. In G. Johansen, S. Kalsnes &
Johansen, G.: Musikkpedagogiske utfordringer (pp. 149–163). Oslo: Cappelen Akademisk Forlag. 

 
Creativity in the Polish Music Classroom 
Burowska, Z. (1980). Słuchanie i tworzenie muzyki w szkole. Wydawnictwa Szkolne i Pedagogiczne, Warsaw. 
Burowska, Z., Kurcz, J., & Wilk, A. (1993). Krakowska koncepcja wychowania muzycznego w świetle
przeprowadzonych badań. The Academy of Music in Kraków, Kraków. 
Elliott, D., & Silverman, M. (2015). Music matters: A philosophy of music education, 2nd edition. Oxford
University Press, New York. 
Eurydice. (2017). The Polish education system in brief 2017/2018–2022/23. https://eurydice.org.pl/system-
edukacji-w-polsce/the-polish-education-system-in-brief-202122 
Grajmy w szkole. (n.d.). NIMiT. Retrieved 19 April 2023, from https://nimit.pl/dzialalnosc/grajmy-w-szkole/ 
Dream Up, the international programme for education through artistic practice, is renewed for another three
years. (n.d.). BNP Paribas. Retrieved 19 April 2023, from https://group.bnpparibas/en/news/dream-up-
international-programme-education-artistic-practice-renewed-years 
Imagine. (n.d.). Retrieved 19 April 2023, from http://www.imaginefestival.net/info/what-is-imagine 
imaginemusicexperience. (n.d.). Belgium indie-pop group Ventus take the international Imagine Music
Experience title. Retrieved September 12, 2021, from https://www.imaginemusicexperience.net/post/belgium-
indie-pop-group-ventus-take-the-international-imagine-music-experience-title 
Five Music Rights. (n.d.). International Music Council. Retrieved 19 April 2023, from https://www.imc-
cim.org/about-imc-separator/five-music-rights.html 
Imagine. (n.d.). Retrieved 19 April 2023, from http://www.imaginefestival.net/info/participate 
Jaap, A., & Patrick, F. (2015). Teachers’ concepts of musical talent and nurturing musical ability: Music learning
as exclusive or as opportunity for all? Music Education Research, 17(3), 262–277. 
Jeanneret, N., & Forrest, D. (2008). Policy and music education: A ‘New’Culture of creativity. In C. C. Leung, L.
C. R. Yip, & T. Imada (Eds.), Music education, policy and implementation: International perspectives. Hirosaki
University Press, Hirosaki. 
Kalarus, A. (2018). Muzyczne działania percepcyjno-zabawowo-twórcze jako formy aktywności prewencyjnej
wobec szkolnego stresu uczniów szkół podstawowych [Perception, Game, Creative Music Activities as
Prevention against Stress in Primary School Students]. The Academy of Music in Kraków, Kraków. 
Kalarus, A., & Konkol, G. K. (2017). Music education in Poland in the historical aspect and the present day.
HERJ Hungarian Educational Research Journal, 7(3), 7–17. https://doi.org/10.14413/HERJ/7/3/2 
Kaschub, M., & Smith, J. (2013). Embracing composition in music teacher education. In M. Kaschub & J. Smith
(Eds.), Composing our future: Preparing music educators to teach composition. (pp. 3–13). Oxford University
Press, New York. https://doi.org/10.1093/acprof:oso/9780199832286.001.0001 
Kołodziejski, M., Kilbach, G., Gromek, M., & Kisiel, M. (2018). Regulation of the ministry of national education.
https://www.ore.edu.pl/wp-content/uploads/2017/05/muzyka.-pp-z-komentarzem.-szkola-podstawowa.pdf 
Konkol, G. K. (2013). Integracja europejska – Proces Boloński. Implikacje dla edukacji muzycznej [European
Integration – Bologna Process. Implications for Music Education]. Wydawnictwo Athenae Gedanenses,
Gdańsk. 
Krajewski, M., & Schmidt, F. (2014). Raport końcowy z badań nad procesem wprowadzania nowej podstawy
programowej z plastyki i muzyki. Retrieved 19 April 2023, from:
http://mkidn.gov.pl/media/docs/2015/20150325_raport_koncowy.doc 
Leong, S., Burnard, P., Jeanneret, N., Leung, B. W., & Waugh, C. (2012). Assessing creativity in music:
International perspec­tives and practices. In G. E. McPherson & G. E. Welch (Eds.), The Oxford handbook of
music education, 2. Oxford University Press, New York.
https://doi.org/10.1093/oxfordhb/9780199928019.013.0026



Lipska, E., & Przychodzińska, M. (1999). Drogi do muzyki. Metodyka i materiały repertuarowe. Wydawnictwa
Szkolne i Pedagogiczne, Warsaw. 
Łabanow-Jastrząb, V., & Białkowski, A. (2020). Powszechna edukacja muzyczna. Krótka diagnoza. Fundacja
“Muzyka jest dla wszystkich”, Warsaw. https://www.muzykajest.pl/muzyka-w-edukacji/analizy-i-badania/viola-
labanow-andrzej-bialkowski-powszechna-edukacja-muzyczna-krotka-diagnoza/ 
Paton, R. (2012). Lifemusic: Connecting people to time. Archive Publishing, Dorset. 
Przychodzińska, M. (1989). Wychowanie muzyczne – idee, treści, kierunki rozwoju. Wydawnictwa Szkolne i
Pedagogiczne, Warsaw. 
Rakowski, A. (2010). Powszechna edukacja muzyczna historia narodowego niepowodzenia. In A. Białkowski,
M. Grusiewicz, & M. Michalak (Eds.), Edukacja Muzyczna w Polsce. Diagnozy, debaty, aspiracje (pp.
119–129). Fundacja ‘Muzyka jest dla wszystkich’, Warsaw. 
Regulation of the Ministry of National Education of the Republic of Poland (2014). Retrieved on 19 April 2023,
from: https://www.gov.pl/web/edukacja-i-nauka/rozporzadzenie-ministra-edukacji-narodowej-z-30-maja-2014-r-
zmieniajace-rozporzadzenie-w-sprawie-podstawy-programowej-wychowania-przedszkolnego-oraz-ksztalcenia-
ogolnego-w-poszczegolnych-typach-szkol-dz-u-poz-803 
Regulation of the Ministry of National Education of the Republic of Poland (2018). Dziennik Ustaw
Rzeczypospolitej Polskiej. Poz. 467. Rozporządzenie Ministra Edukacji Narodowej z dnia 30 stycznia 2018 r. W
sprawie podstawy programowej kształcenia ogólnego dla liceum ogólnokształcącego, technikum oraz
branżowej szkoły II stopnia. http://isap.sejm.gov.pl/isap.nsf/download.xsp/WDU20180000467/O/D20180467.pdf 
Regulation of the Ministry of National Education of the Republic of Poland. (2019). Dziennik Ustaw
Rzeczypospolitej Polskiej, Poz. 639. Rozporządzenie Ministra Edukacji Narodowej z dnia 3 kwietnia 2019 r. W
sprawie ramowych planów nauczania dla publicznych szkół, p. 12.
http://isap.sejm.gov.pl/isap.nsf/download.xsp/WDU20190000639/O/D20190639.pdf 
Sarnowska, M., Świtała, A., & Wyrzykowska, K. (2017). Participatory approach in music education and its
influences on social behaviour and participation in culture. Fundacja “Muzyka jest dla wszystkich”, Warsaw. 
Sarnowska, M., Switala, A., & Wyrzykowska, K. M. (2018). Participatory Approach in Music Education.
Searching for Guidelines for a Dynamic and Diverse Learning Environment. In D. Forrest (Ed.), Proceedings
from the 33rd ISME World Conference. 
Socha, Z., Świtała, A., & Walczak, W. (2020). Diagnoza zasobów infrastrukturalno-kadrowych powszechnej
edukacji muzycznej w Polsce. The Institute of Music and Dance, Polish Music Council, Warsaw. 
Walczak, W., Wyrzykowska, K. M., & Socha, Z. (2016). Dynamika karier muzyków w obszarze całego
środowiska muzycznego. Polish Music Council, Warsaw. 
Waluga, A., Paterek, K., Świtała, A., & Roy Zalewski, W. (2017). Muzyka dla dzieci—Rekomendacje (A.
Waluga, Ed.). The Institute of Music and Dance, Warsaw. 
Webster, P. R. (2009). Children as creative thinkers in music. In S. Hallam, I. Cross, & M. Thaut (Eds.), The
Oxford handbook of music psychology (pp. 421–428). Oxford University Press, New York. 
Weiner, A., & Waluga, A. (2016). Kompetencje muzyczne absolwentów I etapu edukacyjnego podstawowych
szkół ogólnokształcących i ich wybrane determinanty. The Institute of Music and Dance, Warsaw. ISBN: 978-
83-941622-4-5 http://imit.org.pl/uploads/materials/files/kompetencje%20muzyczne.pdf 
Younker, B. A. (2013). Enacting the vision: Creating and sustaining meaningful composition programs. In M.
Kaschub & J. Smith (Eds.), Composing our future: Preparing music educators to teach composition. (pp.
341–357). Oxford University Press, New York. https://doi.org/10.1093/acprof:oso/9780199832286.003.0020 

 
The Role of Digital Technology in Classroom Composing 
Armstrong, V. (2011). Technology and the gendering of music education. Farnham: Ashgate. 
Barrett, M. (2006). Creative collaboration: An ‘eminence’ study of teaching and learning in music composition.
Psychology of Music, 34(2), 195–218. https://doi.org/10.1177/03057356060618 
Beckstead, D. (2001). Will technology transform music education? Music Educators Journal, 87(6), 44–49.
https://doi.org/10.2307/3399 
Bell, A. P. (2018). Dawn of the DAW: The studio as musical instrument. New York: Oxford University Press. 
Boehm, C., Hepworth-Sawyer, R., Hughes, N., & Ziemba, D. (2018). The discipline that ‘became’:
Developments in music technology in British higher education between 2007 and 2018. Journal of Music,
Technology & Education, 11(3), 251–267. https://doi.org/10.1386/jmte.11.3.251_1 
Boise, S. (2018). Gender inequalities and higher music education: Comparing the UK and Sweden. British
Journal of Music Education, 35(1), 23–41. https://doi.org/10.1017/S0265051717000134 
Bolden, B. (2009). Teaching composing in secondary school: A case study analysis. British Journal of Music
Education, 26(2), 137–152. 10.1017/S0265051709008407 
Burial. (2012). Transcript of interview. The Wire. https://www.thewire.co.uk/in-writing/interviews/burial_unedited-
transcript, accessed on 25/07/2022.



Burnard, P., & Younker, B. A. (2004). Problem-solving and creativity: Insights from students’ individual
composing pathways. International Journal of Music Education, 22(1), 59–76.
https://doi.org/10.1177/0255761404042375 
Cain, T. (2004). Theory, technology and the music curriculum. British Educational Research Journal, 21(2),
215–221. https://doi.org/10.1017/S0265051704005650 
Camlin, D. A., & Lisboa, T. (2021). The digital ‘turn’ in music education (editorial). Music Education Research,
23(2), 129–138. https://doi.org/10.1080/14613808.2021.1908792 
Comber, C., Hargreaves, D., & Colley, A. (1993). Girls, boys and technology in music education. British Journal
of Music Education, 10(2), 123–134. https://doi.org/10.1017/S0265051700001583 
Cormier, Z. (2016). And on the MiMu gloves … the ingenious devices helping disabled musicians to play again.
The Guardian, 27.5.2016. https://www.theguardian.com/music/2016/may/27/and-on-the-mimu-gloves-the-
ingenious-devices-helping-disabled-musicians-to-play-again?CMP=share_btn_tw 
Dammers, R. (2013). Capitalizing on emerging technologies in composition education. In M. Kaschub & J. P.
Smith (Eds.), Composing our future. Preparing music educators to teach composition (pp. 201–210).
Oxford/New York: Oxford University Press. 
Devaney, K. (2019). “Waiting for the wow factor”: Perspectives on computer technology in classroom
composing. Journal of Music, Technology & Education, 12(2), 121–139. 
Duve, J. (2020). Komponieren am Raster. Fallanalytische Perspektiven auf Prozesse des Musik-Erfindens mit
digitalen Medien. In U. Kranefeld & J. Voit (Eds.), Musikunterricht im Modus des Musik-Erfindens.
Fallanalytische Perspektiven (pp. 97–110). Münster: Waxmann. 
Folkestad, G., Hargreaves, D. J., & Lindstrom, B. (1998). Compositional strategies in computer-based music-
making. British Journal of Music Education, 15(1), 83–97. https://doi.org/10.1017/S0265051700003788 
Gall, M., & Breeze, N. (2005). Music composition lessons: The multimodal affordances of technology.
Education Review, 57(4), 415–433. https://doi.org/10.1080/00131910500278314 
Gall, M., & Breeze, N. (2007). The sub-culture of music and ICT in the classroom. Technology, Pedagogy and
Education, 16(1), 41–56. https://doi.org/10.1080/14759390601168015 
Green, L. (2002). How popular musicians learn: A way ahead for music education. Aldershot: Ashgate. 
Green, L. (2008). Music, informal learning and school: A new classroom pedagogy. Farnham: Ashgate. 
Kardos, L. (2012). How music technology can make sound and music worlds accessible to student composers
in further education colleges. British Journal of Music Education, 29(2), 143–151.
https://doi.org/10.1017/S0265051712000186 
Katz, M. (2012). Groove music? The art and culture of the hip-hop DJ. NewYork: Oxford University Press. 
Marrington, M. (2016). Paradigms of music software interface design and musical creativity. In R. Hepworth-
Sawyer, J. Hodgson, J. L. Paterson, & R. Toulson (Eds.), Innovation in music II (pp. 52–63). Shoreham-by-sea:
FutureTechnology Press. 
Mellor, L. (2008). Creativity, originality, identity: Investigating computer-based composition in the secondary
school. Music Education Research, 10(4), 451–472. https://doi.org/10.1080/14613800802547680 
Mills, J. (2005). Music in the school. Oxford: Oxford University Press. 
Nilsson, B., & Folkestad, G. (2005). Children's practice of computer-based composition. Music Education
Research, 7(1), 21–37. https://doi.org/10.1080/14613800500042042 
Odam, G. (2000). Teaching composing in secondary schools: The creative dream. British Journal of Music
Education, 17(2), 109–127. https://doi.org/10.1017/S0265051700000218 
Office for Standards in Education, Children's Services and Skills (Ofsted). (2009). Making more of music: An
evaluation of music in schools 2005/08. https://dera.ioe.ac.uk//308/. 
Pegley, K. (2006). “Like horses to water”: Reconsidering gender and technology within music education
discourses. Women & Music, 10(1), 60–70. https://doi.org/10.1353/wam.2007.0011 
Reynolds, N. (2005). The computer as scaffold, tool and data collector: Children composing with computers.
Education and Information Technologies, 10(3), 239–248. https://doi.org/10.1007/s10639-005-3004-9 
Savage, J. (2005). Sound2Picture: Developing compositional pedagogies from the sound designer's world.
Music Education Research, 7(3), 331–348. https://doi.org/10.1080/14613800500324481 
Savage, J. (2007). Pedagogical strategies for change. In J. Finney and P. Burnard (Eds.), Music education with
digital technology (pp. 142–155). London: Continuum. 
Savage, J. (2010). A survey of ICT usage across English secondary schools. Music Education Research, 12
(1), 89–104. https://doi.org/10.1080/14613800903568288 
Savage, J. (2012). Those who can, play; those who can't, use music tech? In C. Philpott, & G. Spruce (Eds.),
Debates in music teaching (pp. 169–184). Oxon: Routledge. 
Seddon, F.A., & O'Neill, S.A. (2003). Creative thinking processes in adolescent computer-based composition:
An analysis of strategies adopted and the influence of instrumental music training. Music Education Research,
5(2): 125–138. https://doi.org/10.1080/1461380032000085513 
Seddon, F. A., & O'Neill, S. A. (2006). How does formal instrumental music tuition (FIMT) impact on self- and
teacher-evaluations of adolescents’ computer-based compositions? Psychology of Music, 34(1), 27–45.
https://doi.org/10.1177/0305735606059103



Sheridan, M., & Byrne, C. (2002). Ebb and flow of assessment in music. British Journal of Music Education, 19
(2), 135–143. https://doi.org/10.1017/S0265051702000220 
Small, C. (1998). Musicking: The meanings of performing and listening. Middletown, CT: Wesleyan. 
Sternberg, R. (2003). The development of creativity as a decision-making process. In R. K. Sawyer, V. John-
Steiner, S. Moran, R. J. Sternberg, D. H. Feldman, J. Nakamura, & M. Csikszentmihalyi (Eds.), Creativity and
development counterpoints: Cognition, memory, and language (pp. 91–138). Oxford: Blackwell's 
Terugi, D. (2007). Technology and musique concre'te: The technical developments of the Groupe de
Recherches musicales and their implication in musical composition. Organised Sound, 12(3), 213–231. 
Theberge, P. (1997). Any sound you can imagine: Making music/consuming technology. London: Wesleyan
University Press. 
Vulliamy, G. (1980). Music and the mass culture debate. In J. Shepherd (Ed.), Whose music? A Sociology of
musical languages: Piscataway, New Jersey, NJ: Transaction Publishers. 
Wise, S. (2016). Secondary school teachers’ approaches to teaching composition using digital technology.
British Journal of Music Education, 21(2), 215–221. https://doi.org/10.1017/S0265051716000309 
Wise, S., Greenwood, J., & Davis, N. (2011). Teachers’ use of digital technology in secondary music education;
Perceptions and issues. British Journal of Music Education, 28(2), 117–134.
https://doi.org/10.1017/S0265051711000039 
Yorkshire Sound Women Network. (2018). Volume up! How you can support equality in the audio industry.
Retrieved from https://yorkshiresoundwomen.com/base/wp-
content/uploads/2019/07/YSWN_Volume_Up_DIGITAL.pdf 
Zagorski-Thomas, S. (2014). The musicology of record production. Cambridge: Cambridge University Press. 

 
Making a Difference in the Music Classroom 
Barrett, M. (2011). Towards a cultural psychology of music education. In M. Barrett (Ed.), A cultural psychology
of music education (pp. 1–16). Oxford University Press, Oxford. 
Biesta, G. J. J. (2013). The beautiful risk of education (1st edition). Routledge, London. 
Boal-Palheiros, G., & Encarnação, M. (2008). Music education as extra-curricular activity in Portuguese primary
schools. Proceedings of the 22nd International Seminar on Research in Music Education, 96–104. 
Bowman, W. (2006). Why narrative? Why now? Research Studies in Music Education, 27(1), 5–20.
https://doi.org/10.1177/1321103X060270010101. 
Bruner, J. (1986). Actual minds, possible worlds. Harvard University Press, Cambridge, MA. 
Bruner, J. S. (1996). The culture of education. Harvard University Press, Cambridge, MA. 
Deleuze, G., & Guattari, F. (1987). A thousand plateaus: Capitalism and schizophrenia. University of Minnesota
Press, Minneapolis. 
Ferreira, T. T. (2014). Por uma Educação Musical rizomática: estudo sobre o livro Sound and Structure de
John Paynter. Anais do SIMPOM, 3(3). 
Gould, E. (2012). Uprooting music education pedagogies and curricula: Becoming-musician and the Deleuzian
refrain. Discourse: Studies in the Cultural Politics of Education, 33(1), 75–86.
https://doi.org/10.1080/01596306.2012.632168. 
Green, L. (2008). Music, informal learning and the school: A new classroom pedagogy. Ashgate Publishing,
Ltd, Farnham. 
Hess, J. (2015). Decolonizing music education: Moving beyond tokenism. International Journal of Music
Education, 33(3), 336–347. https://doi.org/10.1177/0255761415581283. 
Lines, D. (2013). Deleuze and music education. In D. Masny (Ed.), Cartographies of becoming in education: A
Deleuze-Guattari perspective (pp. 23–33). Sense Publishers, Rotterdam. 
Lines, D. (2017). Jazz departures: Sustaining a pedagogy of improvisation. In C. Naughton, G. Biesta & D. R.
Cole (Eds.), Art, artists and pedagogy: Philosophy and the arts in education (pp. 52–61). Routledge, London. 
Lum, C.-H. (2016). Shifting landscapes in the 21st century: Adaptability and flexibility in general music teaching.
In C. R. Abril, & B. M. Gault (Eds.), Teaching general music: Approaches, issues and viewpoints (pp. 264–285).
Oxford University Press, Oxford. 
Ministério da Educação. (1991a). Organização curricular e programas ensino básico—1° Ciclo. Retrieved from
http://curricula-depot.gei.de/handle/11163/1348 
Ministério da Educação. (1991b). Programa de Educação Musical do 2° Ciclo do Ensino Básico. Retrieved
from https://www.dge.mec.pt/sites/default/files/ficheiros/eb_em_programa_2c_i.pdf 
Ministério da Educação. (2017). Perfil dos Alunos à Saída da Escolaridade Obrigatória. 30. 
Ministério da Educação. (2018a). Aprendizagens Essenciais—1° Ciclo do Ensino Básico. Retrieved 14 May
2021, from
https://www.dge.mec.pt/sites/default/files/Curriculo/Aprendizagens_Essenciais/1_ciclo/1c_musica.pdf 
Ministério da Educação. (2018b). Aprendizagens Essenciais—2° Ciclo do Ensino Básico. Retrieved 14 May
2021, from



https://www.dge.mec.pt/sites/default/files/Curriculo/Aprendizagens_Essenciais/2_ciclo/2c_educacao_musical.p
df 
Ministry of Education (2007). Education and training in Portugal. Ministry of Education Editorial, Lisbon, PT. 
Mota, G. (2001). Portugal. In D. J. Hargreaves & A. C. North (Eds.), Musical development and learning: The
international perspective (pp. 151–162). Continuum, London. 
Mota, G. (2007). A Música no 1° ciclo do Ensino Básico – contributo para uma reflexão acerca do conceito.
Revista de Educação Musical, 128–129, 16–21. 
Mota, G. (2014). A educação musical em Portugal – uma história plena de contradições. DEBATES - Cadernos
do Programa de Pós-Graduação em Música, 0(13). 
Mota, G., & Abreu, L. (2014). Thirty years of music and drama education in the Madeira Island: Facing future
challenges. International Journal of Music Education, 32(3), 360–374.
https://doi.org/10.1177/0255761413515803. 
Mota, G., & Araújo, M. J. (2013). Music and drama in primary schools in the Madeira Island – Narratives of
ownership and leadership. Music Education Research, 15(3), 275–289.
https://doi.org/10.1080/14613808.2013.772130. 
Paynter, J., & Aston, P. (1970). Sound and silence: Classroom projects in creative music. Cambridge University
Press, Cambridge. 
Perry, M. (2013). Devising theatre and consenting bodies in the classroom. In D. Masny (Ed.), Cartographies of
becoming in education (p. 93, 108). Sense Publishers, Rotterdam. 
Roldão, M. C., Peralta, H., & Marins, I. P. (2017). Currículo do ensino básico e do ensino secundário para a
construção de aprendizagens essenciais baseadas no perfil dos alunos. Ministério da Educação. Retrieved
from
https://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/ae_documento_enquad
rador.pdf 
Schafer, R. M. (1976). Creative music education: A handbook for the modern music teacher. Schirmer Books,
New York. 
Schmidt, P. (2012). Ethics or choosing complexity in music relations. Action, Criticism, and Theory for Music
Education, 11(1), 149–169. 
Swanwick, K. (1979). A basis for music education (1st edition). Routledge, London. 
Swanwick, K. (1988). Music, mind, and education. Routledge, London. 
Szekely, M. (2012). Musical education: From identity to becoming. In W. Bowman, & A. Frega (Eds.), The
Oxford handbook of philosophy in music education (pp. 136–179). Oxford University Press, Oxford. 
Veloso, A. L. (in press). Music composition in Portuguese classrooms: Searching for possible routes. In M.
Kaschub (Ed.), Oxford Handbook of music composition pedagogy. Oxford University Press, Oxford. 
Veloso, A. L., & Mota, G. (2021). Music learning, engagement, and personal growth: Child perspectives on a
music workshop developed in a Portuguese state school. Music Education Research. (world). Retrieved from
https://www.tandfonline.com/doi/abs/10.1080/14613808.2021.1929140 
Veloso, A. L., Ferreira, A. I., & Bessa, R. (2019). Adapting a music listening app to engage pupils in personal
and social development: A case study. Bulletin of the Council for Research in Music Education, (220), 63–83.
https://doi.org/10.5406/bulcouresmusedu.220.0063 
Vygotsky, L. (2007). A Formação Social da Mente. Martins Fontes, São Paulo. 

 
Creativity and Composition in South African School Curricula 
Barrett, M. (2012). Preparing the mind for musical creativity: Early music learning and engagement. In O.
Odena (Ed.), Musical creativity: Insights from music education research (pp. 51–71). Burlington: Ashgate
Publishing Limited. 
Billings, R. (2016). All in one to Grade 5. New 3rd edition. A fast track from beginner to Grade 5 music theory.
Warwickshire: Aaron Publications. 
Birkenshaw, L. (1982). Music for fun. Music for learning (3rd ed.). Austin, Texas: Holt, Rinehart & Winston. 
Brydson, J. C. (1973). The composition of melody. London: Bosworth & Co. Ltd. 
Byrne, C. (2014). Creative engagement in and through music. The challenge for undergraduate and
postgraduate students. In P. Burnard (Ed.), Developing creativities in higher music education. International
perspectives and practices (pp. 151–161). London: Routledge Research in Higher Education Series. 
Chernin, M. (1986). A practical application of an eighteenth-century aesthetic: The development of pestalozzian
education. College Music Symposium, 26, 53–65. 
Craft, A. (2003). The limits to creativity in education: Dilemmas for the educator. British Journal of Educational
Studies, 51(2), 113–127. https://doi.org/10.1111/1467-8527.t01-1-00229 
Craft, A. (2004). Creativity and early years education: A lifewide foundation. London: Continuum. 
Cropley, A. (2001). Creativity in education and learning. A guide for teachers and educators. London: Kogan
Page Ltd.



Csikszentmihalyi, M. (1996). Creativity. Flow and the psychology of discovery and invention. New York: Harper
Collins Publishers. 
Department of Education. (DoE). (1975). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1976). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1977). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1978). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1981). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1982). Senior certificate examination. Music higher grade. Cape Town:
Government Printer. 
Department of Education. (DoE). (1995). Supplementary material interim core syllabus. Pretoria: Government
Printer. 
Department of Education. (DoE). (1997). Senior phase. (Grades 7–9). Policy document. Pretoria: Government
Printer. 
Department of Education. (DoE). (1999). National senior certificate. Grade 12 music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2002) Revised National Curriculum Statement. Grades R–9 (Schools) Policy:
Arts and Culture. Pretoria: Government Printer. 
Department of Education. (DoE). (2003). National curriculum statement. Music. Grades 10–12 (General).
Pretoria: Government Printer. 
Department of Education. (DoE). (2008). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2009). National curriculum statement (NCS). Examination guidelines.
Pretoria: Government Printer. 
Department of Education. (DoE). (2010a). Music. National curriculum statement. Grades 10–12 (General).
Pretoria: Government Printer. 
Department of Education. (DoE). (2010b). National curriculum statement (NCS). curriculum and assessment
policy statement (CAPS). Intermediate phase Grades 4–6. Creative arts. Pretoria: Government Printer. 
Department of Education. (DoE). (2011a). National curriculum statement (NCS). Curriculum and assessment
policy statement (CAPS). Senior phase Grades 7–9. Creative arts. Pretoria: Government Printer. 
Department of Education. (DoE). (2011b). National curriculum statement (NCS). Curriculum and assessment
policy statement (CAPS). Further education and training phase Grades 10–12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2014). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2017). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2018). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2019). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
Department of Education. (DoE). (2020). National senior certificate Grade 12. Music. Pretoria: Government
Printer. 
De Villiers, A. C. (2001). Teaching strategies for multicultural music education in the Intermediate Phase
(Unpublished masters’ thesis). Gqeberha: University of Port Elizabeth. 
Du Preez, M., Robertson, N., Lewis, F., & Grobler, J.-P. (2005). Improvisation composition arranging Grade 10
curriculum. Johannesburg: iMusic weAfrica. 
Elliott, K., Feenstra, M., Gramanie, P., Hardie, Y., Mkhize, S., Notcutt, B. … van Papendorp, J. (2013). Via
Afrika creative arts. Grade 9 learner's book. Sandton: Paarl Media. 
Fyfe, B. (1985). Encouraging creative thinking in children. Teacher Education Quarterly, 12(1), 30–35. 
Gibson, C., Folley, B. S., & Park, S. (2009). Enhanced divergent thinking and creativity in musicians: A
behavioral and near-infrared spectroscopy study. Brain and Cognition, 69, 162–169.
https://doi.org/10.1016/j.bandc.2008.07.009 
Hickey, M., & Webster, P. (2001). Creative thinking in music. Music Educators Journal, 89(1), 19–23. 
Hoek, A. (2014a). Music literacy: Music theory. Pretoria: A. H. Publishers. 
Hoek, A. (2014b). Music workbook for learners. Pretoria: A. H. Publishers. 
Jorgensen, E. (2008). The art of teaching music. Bloomington: Indiana University Press. 
Kinsella, V., Fautley, M., & Evans, N. (2018). Musician–teacher collaborations in composing contemporary
music in secondary schools. In Musician–teacher collaborations (pp. 180–192). London: Routledge.



Kokotsaki, D. (2012). Pre-service student-teachers’ conception of creativity in the primary music classroom.
Research Studies in Music Education, 34(2), 129–156. https://doi.org/10.1177/1321103X12466770 
Liess, A. (1966). Carl Orff. London: Calder & Boyars Ltd. 
MacDonald, R., Byrne, C., & Carlton, L. (2006). Creativity and flow in musical composition: An empirical
investigation. Society for Education, Music and Psychology Research, 34(3), 292–306.
https://doi.org/10.1177/0305735606064838 
Moore, J. (1990). Strategies for fostering creative thinking. Music Educators Journal, 76(9), 38–42.
https://doi.org/10.2307/3401076 
Nettl, B. (1974). Thoughts on improvisation: A comparative approach. The Musical Quarterly, 60(1), 1–19. 
Pang, W. (2015). Promoting creativity in the classroom: A generative view. Psychology of Aesthetics, Creativity
and the Arts, 9(2), 122–127. https://doi.org/10.1037/aca0000009 
Peterson, C., & Madsen, C. (2010). Encouraging cognitive connections and creativity in the music classroom.
Music Educators Journal, 97(2), 25–29. https://doi.org/10.1177/0027432110386613 
Russell, D. (2010). Music is…an integrated music resource book for teachers. Brookvale, New South Wales:
Educational Supplies Pty Ltd. 
Simpson, K. (1963). Keyboard harmony and improvisation. London: Alfred Lengnick & Co., Ltd. 
van den Heuvel, J. R. (n.d.). Success series. Graded theory of music workbooks. Theory Grade 3. Elsburg:
Kruger Publishers & Distributors. 
van den Heuvel, J. R. (n.d.). Success series. Graded theory of music workbooks. Theory Grade 5. Elsburg:
Kruger Publishers & Distributors. 
Wheeler, L., & Raebeck, L. (1975). Orff and Kodály adapted for the elementary school. Dubuque, Iowa: Wm. C.
Brown Company Publishers. 
Whitcomb, R. (2013). Teaching improvisation in elementary general music. Facing fears and fostering
creativity. Music Educator's Journal, 99(3), 43–50. https://doi.org/10.1177/0027432112467648 

 
Music Composition in Spanish Schools 
Alegret, M. (2004). La creación musical a través de la información: Estudio de un caso en primer ciclo de
secundaria. (Doctoral dissertation). Universidad de Barcelona. 
Ases Alborch, C. (2019). Vive el “loop” y deja el (j)aula: La repetición como herramienta de autonomía. Eufonía.
Didáctica de la Música, 79, 37–40. 
Barrett, M. S. (1998). Researching children's compositional processes and products: Connections to music
education practice? In B. Sundin, G. McPherson, & G. Folkestad (Eds.), Children composing (pp. 10–34).
Malmö: Malmö Academy of Music. 
Bernabé, M. M. (2015). Organización intercultural en el aula de música de secundaria. Revista Electrónica
Interuniversitaria de Formación del Profesorado, 18(3), 13–24. http://dx.doi.org/10.6018/reifop.18.3.182971 
Boden, M. A. (1990). The creative mind: Myths and mechanisms. London/New York: Weidenfeld and Nicolson. 
Brown, J. S., Collins, A., & Duguid, P. (1989). Situated cognition and the culture of learning. Educational
Researcher, 18(1), 32–42. https://doi.org/10.3102/0013189X018001032 
Burnard, P. (2000). How children ascribe meaning to improvisation and composition: Rethinking pedagogy in
music education. Music Education Research, 2(1), 7–23. 
Burnard, P., & Younker, B. A. (2004). Problem-solving and creativity: Insights from students’ individual
composing pathways. International Journal of Music Education, 22(1), 59–76.
https://doi.org/10.1177/0255761404042375 
Camino Rentería, M. J. (2019). Bandas sonoras, el arte de combinar música. Eufonía. Didáctica de la Música,
79, 29–35. 
Cañas-Escudero, M., & Rodríguez-Quiles, J. A. (2017). Evaluación de programas educativos en instituciones
musicales El caso Adoptar un Músico. Revista Electrónica de LEEME, 39, 21–54.
https://doi.org/10.7203/LEEME.39.9926 
Casas-Mas, A. (2022). Learning outside the music classroom: From informal to formal learning as musical
learning cultures. In J. I. Pozo, M. P. Pérez-Echeverría, G. López-Íñiguez, and J. A. Torrado (Eds.), Learning
and teaching in the music studio. A student-centred approach, (pp. 325–341). Singapore: Springer.
https://doi.org/10.1007/978-981-19-0634-3 
Casas-Mas, A., Montero, I., & Pozo, J. I. (2015a). Discourse on practice of a semi-professional jazz guitarist: A
case study of constructive musical learning. Journal of the International Association for the Study of Popular
Music. IASPM@Journal, 5(1), 54–80. https://doi.org/10.5429/2079-3871(2015)v5i1.5es 
Casas-Mas, A., Pozo, J. I., & Scheuer, N. (2015b). Musical learning conceptions as sociocultural productions.
Lexicometrical analysis of discourse in classical, flamenco and jazz cultures. Journal of Cross-Cultural
Psychology, 46(9), 1191–1225. https://doi.org/10.1177/0022022115603124 
Cernik, P. (2019). La evaluación del proceso creativo en clases de música y movimiento. Eufonía. Didáctica de
la Música, 80, 27–34.



Chomsky, N. (1965). Aspects of the theory of syntax. Cambridge, MA: The MIT Press. 
Clàra, M., & Mauri, T. (2010). Una discusión sobre el conocimiento práctico y sus relaciones con el
conocimiento teórico y la práctica. Infancia y Aprendizaje, 33(2), 199–207.
https://doi.org/10.1174/021037010791114643 
Corrado, O. (2005). Canon, hegemonía y experiencia estética: Algunas reflexiones. Revista Argentina de
Musicología, 5–6, 17–44. 
Cotolí Miguel, M. V. (2017). Haciendo/creando el aprendizaje del oboe. Aplicación experimental de la
improvisación y la creación en la clase de Música de Cámara y de Conjunto en el conservatorio. Acciones
Estratégicas (2014–2017) (Doctoral dissertation). Universitat de València. doi:10.4995/Thesis/10251/89089 
Cremades Andreu, R. (2019). Impacto de la educación musical en jóvenes españoles después de finalizar su
etapa de educación obligatoria. In J. Pérez-Moreno & C. Carrillo (Eds.), El Impacto de la educación musical
escolar: Una mirada retrospectiva (pp. 29–47). Barcelona: Octaedro. 
Cremades Andreu, R., & Lage Gómez, C. (2018). Educación para la paz y violencia escolar a través de un
proyecto musical en secundaria. Publicaciones, 48(2), 319–336.
https://dialnet.unirioja.es/servlet/articulo?codigo=6930433 
Cuadrado, A. (2021). El Proyecto Lóva como experiencia de educación transformadora. In J. L. Arostegui, G.
Rusinek, & A. Fernández (Eds.), Escuelas musicales: Buenas prácticas docentes en centros de primaria y
secundaria que educan a través de la música (pp. 215–242). Barcelona: Octaedro. 
Cundín Rández, R. (2018). Cómo enseñar a hacer música en las aulas del siglo XXI: FL studio (B. Ed. final
project). Logroño: Universidad de La Rioja. 
Després, J. P., & Dubé, F. (2014). Marco conceptual para ayudar al maestro de instrumento a integrar la
improvisación musical en su práctica pedagógica. Revista Internacional de Educación Musical, 2, 24–35.
https://doi.org/10.12967/RIEM-2014-2-p024-035 
Estornell Boscà, M. (2019). Tecnología e informática musical: Unidad didáctica para abordar las competencias
digitales. Eufonía. Didáctica de la Música, 79, 7–13. 
García Fernández, M., López López, B., & García Gómez, M. J. (2009). Crecer en compañía creando una
ópera. Aula de Innovación Educativa, 183–184, 30–33. 
Glover, J. (2000). Children composing 4–14. New York: Routledge. 
Hernández-Martínez, N. (2013). Estimular la capacidad crítica del alumnado. La música rap en Educación
Primaria (B. Ed. final project). Logroño: Universidad Internacional de La Rioja. 
Hernández Moreno, A. (2009). La improvisación y composición musical como recurso pedagógico en la
educación secundaria obligatoria. (Doctoral dissertation). Universidad de Murcia. 
Herrero Valín, M. R. (2013). La pedagogía de la creación musical: Una reflexión sobre la escucha y la
creatividad en el contexto de la música contemporánea (Doctoral dissertation). Universidad de Salamanca. 
Hickey, M. (2001). An application of Amabile's consensual assessment technique for rating the creativity of
children's musical compositions. Journal of Research in Music Education, 49(3), 234–244.
https://doi.org/10.2307/3345709 
Hickey, M. (Ed.). (2003). Why and how to teach music composition: A new horizon for music education. Reston,
VA: Music Educators National Conference. 
Jara López, J. (2019). Escuela de oficios electrosonoros: Experiencias educativas en torno a la música
electrónica. Eufonía. Didáctica de la Música, 79, 14–20. 
Kertz-Welzel, A. (2004). Didaktik of music: A German concept and its comparison to American music
pedagogy. International Journal of Music Education, 22(3), 277–286.
https://doi.org/10.1177/0255761404049806 
Lage Gómez, C. (2016). Música e imágenes: un estudio de investigación acción sobre creación musical en
tercero de educación secundaria obligatoria (Doctoral dissertation). Universidad Complutense. 
Lasuén Hernández, S. (2014). La ausencia de las músicas populares urbanas en las programaciones de los
conservatorios españoles: una incoherente tradición normalizada con fecha de caducidad. Cuadernos de
Etnomusicología, 4, 37–59. 
Lasuén Hernández, S. (2017). La armonía como elemento de comunicación en procesos creativos globales:
Evidencias empíricas e interpretación valorativa en el cine español de los noventa. Revista de Musicología, 40
(1), 325–332. doi:10.2307/24938872 online:
https://www.jstor.org/stable/pdf/24938872.pdf?refreqid=excelsior%3A0bd64e0d02a1046928f75105c81e6864&a
b_segments=&origin=&acceptTC=1 
López García, A. (2018). Aplicación de la metodología IEM para el desarrollo de la creatividad musical a través
de la improvisación y composición en las asignaturas de Acompañamiento y Piano Complementario (Doctoral
dissertation). Universidad Rey Juan Carlos. 
López Rubio, J. (2016). Herramientas online para la composición musical en educación primaria (B. Ed. final
project). Valladolid: Universidad de Valladolid. 
LÓVA (2021). LÓVA. La Ópera como Vehículo de Aprendizaje. Retrieved April 18, 2023, from
https://www.teatroreal.es/proyectolova/ 
Major, A. E. (2007). Talking about composing in secondary school music lessons. British Journal of Music
Education, 24(2), 165–178. https://doi.org/10.1017/S0265051707007437



Méndez, E., & Pozo, J. I. (2022). Learning music by composing: Redescribing expressive goals while writing
them. In J. I. Pozo, M. P. Pérez-Echeverría, G. López-Íñiguez, and J. A. Torrado (Eds.), Learning and teaching
in the music studio: A student-centred approach, (pp. 245–260). Singapore: Springer.
https://doi.org/10.1007/978-981-19-0634-3 
Ministerio de Educación y Ciencia (1975). Decreto 160/1975 de 23 de enero de Plan de Estudios de
Bachillerato.Madrid: Boletín Oficial del Estado. 
Ministerio de Educación y Ciencia (1990). Ley Orgánica 1/1990, de 3 de octubre, de Ordenación General del
Sistema Educativo. Madrid: Boletín Oficial del Estado. 
Ministerio de Educación y Ciencia. (1991). Real Decreto 1006/1991, de 14 de junio por el que se establecen
las enseñanzas mínimas correspondientes a la Educación Primaria. Madrid: Boletín Oficial del Estado. 
Ministerio de Educación y Ciencia. (2006a). Real Decreto 1513/2006, de 7 de diciembre, por el que se
establecen las enseñanzas mínimas de la educación primaria. Madrid: Boletín Oficial del Estado. 
Ministerio de Educación y Ciencia. (2006b). Real Decreto 1631/2006, de 29 de diciembre, por el que se
establecen las enseñanzas mínimas correspondientes a la educación secundaria obligatoria. Madrid: Boletín
Oficial del Estado. 
Ministerio de Educación, Cultura y Deporte. (2004). Real Decreto 115/2004, de 23 de enero, por el que se
establece el currículo de la Educación Primaria. Madrid: Boletín Oficial del Estado. 
Ministerio de Educación, Cultura y Deporte. (2014a). Real Decreto 126/2014, de 28 de febrero, por el que se
establece el currículo básico de la Educación Primaria. Madrid: Boletín Oficial del Estado. 
Ministerio de Educación, Cultura y Deporte. (2014b). Real Decreto 1105/2014, de 26 de diciembre, por el que
se establece el currículo básico de la Educación Secundaria Obligatoria y del Bachillerato. Madrid: Boletín
Oficial del Estado. 
Ministerio de Instrucción Pública y Bellas Artes. (1901). Real Decreto de 26 de octubre de 1901. Madrid:
Gazeta de Madrid. 
Molina, E. (2011). Aportaciones del análisis y la improvisación a la formación del intérprete pianista: El modelo
de los estudios Op. 25 de Chopin (Doctoral dissertation). Universidad Rey Juan Carlos. 
Muñoz-Reja Gallardo, J. (2013). La composición musical como vehículo de aprendizaje en el aula (B. Ed. final
project). Madrid: Universidad Complutense. 
Murillo, A. (2007). La clase de composición colectiva: Las TIC como recurso para la composición. Eufonía.
Didáctica de la Música, 39, 46–58. 
Ocaña, Á (2010, June). Crear óperas escolares: Una propuesta de formación integral. Scherzo, 253, 134–135. 
Oriol López, M. A. (2006). Actitudes que desarrollan los alumnos de secundaria al crear una composición
musical en grupo (Doctoral report). Universidad Complutense. 
Ortega, M. (2012). «Adoptar un músico». Música y participación: Un proyecto educativo innovador de la OCNE
y el CRIF Las Acacias. In A. Giráldez (Ed.), Música: Investigación, innovación y buenas prácticas (pp. 65–74).
Barcelona: Ministerio de Educación – Graó. 
Payno Rodríguez, C. J. (2019). La revolución procedimental: TIC en un aula de música de primaria. Eufonía:
Didáctica de la Música, 79, 21–28. 
Paynter, J., & Aston, P. (1970). Sound and silence: Classroom projects in creative music. Cambridge:
Cambridge University Press. 
Peñalver Vilar, J. M. (2006). La aplicación pedagógica de la improvisación musical y su didáctica en la
enseñanza de la música en la educación obligatoria (Doctoral dissertation). Valencia: Universidad de Valencia. 
Pérez de Ziriza Mas, F. (2016). La música popular en el aula: La cultura hip-hop y sus elementos como
herramientas del proceso educativo (B. Ed. final project). Madrid: Universidad Complutense. 
Pozo, J. I., Scheuer, N., Pérez-Echeverría, M. P., Mateos, M., Martín, E., & de la Cruz, M. (Eds.). (2006).
Nuevas formas de pensar la enseñanza y el aprendizaje. Las concepciones de profesores y alumnos.
Barcelona: Graó. 
Pozo, J. I., Torrado, J. A., & Baño, L. F. (2022). Teaching music: Old traditions and new approaches. In J. I.
Pozo, M. P. Pérez-Echeverría, G. López-Íñiguez, and J. A. Torrado (Eds.), Learning and teaching in the music
studio: A student-centred approach, (pp. 21–46). Singapore: Springer. https://doi.org/10.1007/978-981-19-
0634-3 
Rodríguez Antúnez, J. (2017). Expresión de emociones y desarrollo de la creatividad a través de la
composición de canciones en educación primaria (B. Ed. final thesis). Universidad Complutense de Madrid. 
Román, A. (2018). Ensimismamiento e introspección en la música. Un ejemplo desde el análisis musivisual de
una secuencia cinematográfica. Creatividad y sociedad: Revista de la Asociación para la Creatividad, 28,
71–96. Retrieved from http://www.creatividadysociedad.com/numeros/cys28.html 
Ros Barrachina, V. (2016). Los conciertos en el aula de educación musical de primaria: Creación e
interpretación cooperativa (Doctoral dissertation). Universitat de València. 
Rusinek, G. (2004). Collaborative composition in a Spanish secondary school general music class. In M. Mans
& B. W. Leung (Eds.), Music in schools for all children: From research to effective practice. Proceedings of the
14th International seminar of the music in school & teacher education commission (pp. 87–95). Granada:
Editorial Universidad de Granada – International Society for Music Education. 
Rusinek, G. (2005). La composición en el aula de secundaria. Musiker. Cuadernos de Música, 14, 191–208.
Retrieved from https://www.eusko-ikaskuntza.eus/en/publications/la-composicion-en-el-aula-de-secundaria/art-



13768/ 
Rusinek, G. (2006). Music in a Spanish secondary school: A look at the past and a look at the present. In M.
Moore & B. W. Leung (Eds.), School music and teacher education: A global perspective in the new century (pp.
58–68). Hong Kong: Hong Kong Institute of Education – International Society for Music Education. 
Rusinek, G. (2007). Students’ perspectives in a collaborative composition project at a Spanish secondary
school. Music Education Research, 9(3), 323–335. https://doi.org/10.1080/14613800701587670 
Rusinek, G. (2012a). Action-research on collaborative composition: An analysis of research questions and
designs. In Ó. Òdena (Ed.), Musical creativity: Insights from music education research (pp. 185–200). Farnham:
Ashgate. 
Rusinek, G. (2012b). Composing “school operas” in teacher training: Integration, motivation and reflection.
Paper presented at the 30th World conference of the International Society for Music Education, Thessaloniki. 
Rusinek, G., & Sarfson, S. (2016). Spain: A journey from a nominal towards a universally implemented
curriculum. In G. Cox & R. Stevens (Eds.), The origins and foundations of music education: International
perspectives (2nd ed., (pp. 112–125). London: Bloomsbury. 
Sáez, M. (1999). Escribe una ópera. Eufonía. Didáctica de la Música, 17, 89–104. 
Sági, M., & Vitányi, I. (1988). Experimental research into musical generative ability. In J. A. Sloboda (Ed.),
Generative processes in music: The psychology of performance, improvisation and composition (pp. 179–194).
Oxford: Oxford University Press. 
Sánchez, I. T. (2017). El acompañamiento pianístico de la danza: La improvisación como recurso creativo.
Revista de Musicología, 40(1), 332–340. doi:10.2307/24938873 
Sánchez Sánchez, A. J. (2019). Cajas parlantes: Dejarse construir por nuevas músicas. Eufonía. Didáctica de
la Música, 79, 41–44. 
Santo Anastácio, M. B. (2019). Pon más cuerpo en tu aula. Eufonía. Didáctica de la Música, 80, 21–26. 
Sarmiento, P. (2012). La ópera, un vehículo de aprendizaje (LÓVA). Eufonía. Didáctica de la Música, 55,
40–47. 
Small, C. (1999). Musicking-the meanings of performing and listening. A lecture. Music Education Research, 1
(1), 9–21. https://doi.org/10.1080/1461380990010102 
Tornos Culleré, A. M. (2014). Escuchar música. Diseño y creación de un método experiencial y creativo desde
la percepción del movimiento en la música para los alumnos de la ESO (Doctoral dissertation). Madrid:
Universidad Nacional de Educación a Distancia. 
Valverde Martínez, F. J. (2015). Creatividad y aptitudes en alumnos de educación secundaria en los dominios
figurativo y musical (Doctoral dissertation). Cartagena: Universidad de Murcia. 
Viladot, L. (2009). Anàlisi d’una proposta d’innovació didàctica a l’escola de músicaestudi del procés de
composició col·lectiva a l’aula de 3r elemental (Doctoral dissertation). Barcelona: Universidad Autónoma. 
Vygotsky, L. S. (1978). Mind in society. The development of higher psychological processes. Cambridge, MA :
Harvard University Press. 
Webster, P. R. (2009). Children as creative thinkers in music. In S. Hallam, I. Cross, & M. Thaut (Eds.), The
Oxford handbook of music psychology (pp. 421–428). New York: Oxford University Press. 
Wiggins, J. (2007). Compositional process in music. In L. Bresler (Ed.), International handbook of research in
arts education (pp. 453–469). Dordrecht: Springer. 
Wiggins, J. (2015). Teaching for musical understanding (3rd ed.). New York: Oxford University Press. 
Wood, D., Bruner, J. S., & Ross, G. (1976). The role of tutoring in problem solving. Journal of Child Psychology
and Psychiatry, 17(2), 89–100. https://doi.org/10.1111/j.1469-7610.1976.tb00381.x 

 
Why Compose in Music Education? 
de Bánffy-Hall, A. (2020). Creativity and community music. In W. Mastnak & A. Sangiorgio (Eds.), Creative
interactions: Dynamic processes in group music activities (pp. 57–65). München: Digitale Sammlung der
Hochschule für Musik und Theater München. 
de Vugt, A. (2017). European Perspectives on music education. In J. Rodriguez-Quiles (Ed.), Internationale
Perspektiven zur Musiklehrerausbildung in Europa (pp. 39–60). Potsdam: Universitätsverlag Potsdam. 
Finney, J. (2011). Music education in England, 1950–2010: The child-centred progressive tradition. Ashgate
Press: Farnham. 
Future Songwriting. (2022, March 30). http://futuresongwriting.com 
İlköğretim Müzik Dersi Programı. (2006). T.C. Milli Eğitim Bakanlığı İlköğretim Genel Müdürlüğü, Ankara. 
Kalyoncu, N., & Özeke, S. (2016). The place of creativity in music lessons in Turkish primary and secondary
education. Looking for the unexpected: Creativity and innovation in music education, proceedings of the 24th
EAS conference, Vilnius, Lithuania, 16–19 March 2016, (pp. 31–34). 
Kaschub, M., & Smith, J. P. (Eds.). (2013). Composing our future: Preparing music educators to teach
composition. New York: Oxford University Press.



Ministry of Education, Science and Culture. (2014). The Icelandic national curriculum guide for compulsory
schools – with Subjects Areas Reykjavik. https://www.government.is/library/01-Ministries/Ministry-of-
Education/Curriculum/adalnrsk_greinask_ens_2014.pdf 
Schlegel, C. (2001). Europäische Musiklehrpläne im Primarbereich. Eine vergleichende Inhaltsanalyse.
Augsburg: Wißner. 
Schlothfeldt, M. (2019). Kompositionspädagogik – Ein Überblick über ihre Bereiche sowie aktuelle Tätigkeiten
und Entwicklungen. In KULTURELLE BILDUNG ONLINE. https://doi.org/10.25529/92552.175 
Schmidinger, H. (2016). Das Bachelorstudium in Kompositions- und Musiktheoriepädagogik in Graz. In
Jeunesses Musicales (Ed.), Musik erfinden. Symposion zur Kompositionspädagogik Weikersheim 2015 (pp.
55–60). Weikersheim: JMD. 
Schmidinger, M. (2020). Kompositionspädagogik. Theoretische Grundlegung als Fachrichtung der
Musikpädagogik. (= Forum Musikpädagogik. Band 148. Augsburger Schriften ed. By Rudolf-Dieter Krämer).
Augsburg: Wißner. 
The Plowden Report. (1967). Children and their Primary Schools. A Report of the Central Advisory council for
Education (England). London: Her Majesty's Stationery Office. 

 
Composition and Creative Music Making in Swedish Public Schools and other
Educational Settings 
Bentley, P. J. (2000). Exploring component-based representations – The secret of creativity by evolution? In I.
C. Parmee (Ed.), Evolutionary design and manufacture (pp. 161–172). London: Springer.
https://doi.org/10.1007/978-1-4471-0519-0 
Bodén, B. (1963). Lågstadiet i Läroplanen – Musik, Gymnastik och Slöjd. Svensk Skoltidning, 15–16, 14–16. 
Boden, M. A. (2004). The creative mind: Myths and mechanisms (2nd ed.). Londond/New York: Routledge. 
Boden, M. A. (2007). Creativity in a nutshell. Think, 5(15), 83–96. https://doi.org/10.1017/S147717560000230X 
Brändström, S., & Wiklund, C. (1995). Två musikpedagogiska fält: En studie om kommunal musikskola och
musiklärarutbildning. Umeå: Umeå University. 
Dahlstedt, P. (2012). Between materials and ideas: A process-based spatial model of artistic creativity. In J.
McCormack & M. D'Inverno (Eds.), Computers and creativity (Vol. 2012). Berlin/Heidelberg: Springer. 
Dahlstedt, P. (2015). Turn-based evolution in a simplified model of artistic creative process. Evolutionary
Intelligence, 8(1), 37–50. https://doi.org/10.1007/s12065-014-0123-5 
Falthin, P. (2017). Form and order – Dimensions in musical meaning making. Nordisk Musikkpedagogisk
Forskning Årbok, 18, 219–239. 
Falthin, P., & Dahlstedt, P. (2010). Creative structures or structured creativity: Examining algorithmic
composition as a pedagogical. Proceedings from International Conference on Music Perception and Cognition
(ICMPC12), University of Washington, Seattle. 
Hellgren, J. (2011). “I min familj är vi omusikaliska”: En studie av barns musikaliska identitet. Institutionen för
konst, kommunikation och lärande, Avdelningen för musik, dans och teater. Luleå: University of Technology,
Luleå. 
Kungliga Skolöverstyrelsen. (1960). Läroplan för Grundskolan LGR62. P.A. Norstedt & Söner.
file:///Users/aa11484/Downloads/gupea_2077_50232_1.pdf 
Musiklärarnas Riksförening. (2019). Remissvar till revideringen av kursplan i musik, LGR11. Musikläraren,
2019(3–4), 4– 5. 
Ojala, J. (2009). Space in musical semiosis: An abductive theory of the musical composition process.
International Semiotics Institute at Imatra: Semiotic Society of Finland. Imatra: Department. Of Musicology,
University of Helsinki. http://urn.fi/URN:ISBN:978-952-5431-28-5 http://hdl.handle.net/10138/19374 
Regeringen, Utbildningsdepartementet. (1994). Läroplaner för det Obligatoriska Skolväsendet och de Frivilliga
Skolformerna (Lpo94 & Lpf94). Stockholm: Statens skolverks förtattningssamling. 
Sandh, H. (2015). Kulturskolorna – lika och unika. Umeå: Mandatus. 
Skolöverstyrelsen. (1964). Läroplan för Grundskolan LGR62 (2:a upplagan). Stockholm: SÖ-förlaget.
https://gupea.ub.gu.se/handle/2077/50804 
Skolöverstyrelsen. (1969). Läroplan för Grundskolan LGR69. Stockholm: LiberFörlag. 
Skolöverstyrelsen. (1980). Läroplan för Grundskolan LGR80. Stockholm: Liber UtbildningsFörlaget. 
Skolverket (Ed.). (2011a). Läroplan, examensmål och gymnasiegemensamma ämnen för gymnasieskola 2011
(December 2011). 
Skolverket (Ed.). (2011b). Läroplan för grundskolan, förskoleklassen och fritidshemmet 2011. 
Skolverket. (2018). Curriculum for the compulsory school, preschool class and school-age educare 2011,
revised 2018. Norstedts Juridik. https://www.skolverket.se/getFile?file=3984 
Skolverket. (2019). Slutgiltigt förslag till kursplan i musik för grundskolan. 



Skolverket. (2022). Läroplan för grundskolan, förskoleklassen och fritidshemmet. Lgr22. Norstedts Juridik,
Stockholm. https://www.skolverket.se/publikationer?id=9718 
Stålhammar, B. (1995). Samspel: grundskola-musikskola i samverkan: en studie av den pedagogiska och
musikaliska interaktionen i en klassrumssituation. Göteborg : Göteborgs universitet, Musikhögskolan,
Avdelningen för musikvetenskap. 
Statens Kulturråd. (2019). Kulturskolan i siffror: sammanfattning av tillgänglig statistik 1997–2018. 
Till, R. (2016). Singer-songwriter authenticity, the unconscious and emotions (feat. Adele's ‘Someone Like
You’). In K. Williams & J. A. Williams (Eds.), The Cambridge companion to the singer-songwriter (1st ed., pp.
291–304). Cambridge MA: Cambridge University Press. https://doi.org/10.1017/CCO9781316569207.027 
Vygotsky, L. S. (1986). Thought and language. Edited by A. Kozulin.
http://ezproxy.lib.gla.ac.uk/login?url=http://cognet.mit.edu/book/thought-and-language 

 
Composing in Schools 
Aigner, W. (2017). Komponieren zwischen Schule und Social Web: eine entwicklungsorientierte Studie.
Augsburg: Wissner. 
Aigner, W. (2018). Musik erfinden im Spannungsfeld zwischen Schule und Technologie. In M. Losert & A.
Bonhöft (Eds.), Anregen–Vertiefen–Ausbilden: Komponieren im didaktischen Kontext (pp. 23–44). Wien: LIT. 
Authelain, G. (1995). La création musicale grandeur nature. Les Momeludies, une aventure à suivre. Courlay:
Fuzeau. 
Bertelsmann Stiftung & Hessisches Kultusministerium. (2011). Die Musikalische Grundschule. Ein neuer Weg
in der Schulentwicklung. Gütersloh: Verlag Bertelsmann Stiftung. 
Bildungsdirektion des Kantons Zürich (Ed.). (2017). Fachbereich Musik. Lehrplan Volksschule Kanton Zürich.
https://zh.lehrplan.ch/index.php?code=b|8|0&la=yes 
Buchborn, T., Theisohn, E., & Treß, J. (2019). Kreative musikalische Handlungsprozesse erforschen. Einblicke
in ein Verfahren der videobasierten Rekonstruktion von Gruppenimprovisations-und -kompositionsprozessen
von Schülerinnen und Schülern. In V. Weidner, C. Rolle (Eds.), Praxen und Diskurse aus Sicht
musikpädagogischer Forschung (pp. 69–85). Münster; New York: Waxmann. 
Bulling, C. L. B. (2019). Interaktives musikalisches Lernen und Möglichkeiten der Realisierung in der
Grundschule unter Beachtung deutscher Bildungskonzeptionen. Eine empirische Studie am Beispiel des
Komponierens in der Gruppe (Doctoral dissertation). Hochschule für Musik für Musik und Theater F.
Mendelssohn Bartholdy, Leipzig. 
Chatelain, S. (2017). Arts visuels Musique «aller-retour»: Analyse des transformations esthétiques dans un
projet pédagogique à partir de Kandinsky Thirty. In G. Giacco, J. Didier, & F. Spampinato (Eds.), Didactique de
la création artistique: Approches et perspectives de recherche (pp. 77–90). Louvain-la-Neuve: EME. 
Chatelain, S. (2019). Transcréer pour comprendre. Interactions entre la musique et les arts visuels pour
développer l’écoute de la musique du XXe siècle (Doctoral dissertation). University of Lausanne. 
Chatelain, S., & Aliaga, M. (2016). Développer la créativité et l’autonomie artistique des élèves à travers un
projet de spectacle musical. Formation et pratiques d’enseignement en question. Hors-série, 1, 13–28. 
Chatelain, S., Giglio, M., & Moor, M. (2019). Teacher techniques for talking with students about knowledge
mobilized during creative musical productions. In E. K. Orman (Ed.), Informing the teaching and learning of
life's journey through music (pp. 39–47). Dubai: Canadian University Dubai. 
CIIP. (2012). Arts (A) Musique. Plan d’études romand musique.
https://www.plandetudes.ch/web/guest/musique 
Dartsch, M. (2021). Elementare Musikpädagogik. Zur Theorie und Praxis einer Disziplin Kultureller Bildung.
Kulturelle Bildung Online. https://www.kubi-online.de/artikel/elementare-musikpaedagogik-zur-theorie-praxis-
einer-disziplin-kultureller-bildung 
DECS. (2021). Piano del studio del cantone Ticino Area arti.
https://scuolalab.edu.ti.ch/temieprogetti/pds/Pagine/Discipline-di-insegnamento/Area-
arti/Signi%EF%AC%81cato-e-%EF%AC%81nalita-formative-dell-area-arti.aspx 
Delalande, F. (1984). La musique est un jeu d’enfant. Paris: Buchet-Chastel. 
Delalande, F. (2011). Ontogenèse des conduites musicales: des explorations sonores de la petite enfance à
l’invention. In J.-L. Leroy, P. Terrien (Eds.), Perspectives actuelles de la recherche en éducation musicale (pp.
227–236). Paris: L’Harmattan. 
Duvillard, J. (2011). Voies et enjeux des conduites créatives: Un outil au service de la pédagogie musicale. In
F. Joliat (Ed.), La formation des enseignants de musique. État de la recherche et vision des formateurs (pp.
111–123). Paris: L’Harmattan. 
EDK. (2021). Rahmenlehrpläne. https://matu2023.ch/de/ 
FSO. (2021). Languages in Switzerland. Retrieved from
https://www.bfs.admin.ch/bfs/de/home/statistiken/bevoelkerung/sprachen-religionen.html



Giacco, G., & Coquillon, S. (2016). On the process of sound creation: Some models for teaching artistic
creation in music using a soundpainting project in a French primary school. Visions of Research in Music
Education, 28. https://opencommons.uconn.edu/vrme/vol28/iss1/4 
Giacco, G., Didier, J., Chatelain, S., & Verry, F. (2020). Définir l’identité de la recherche-création. Louvain-la-
Neuve: EME. 
Giglio, M. (2013). L’autoévaluation de l’élève pour apprendre à collaborer créativement: des aprioris à découvrir
et dépasser. Actes du 25ème colloque de l’ADMEE-Europe, Fribourg 2013, Switzerland. 
Giglio, M. (2015). Creative collaboration in teaching. London: Palgrave Macmillan. 
Giglio, M. (2016). Étayages créatifs. Gestes des enseignants pour soutenir une collaboration créative entre
élèves. In I. Capron Puozzo (Ed.), La créativité en éducation et formation (pp. 133–152). Bruxelles: De Boeck. 
Giglio, M., & Perret-Clermont, A.-N. (2012). Prédire, agir, observer. Une méthodologie pour développer
séquences pédagogiques et savoirs professionnels. Pratiques de recherche dans les institutions de formation
des enseignant-e-s, 14, 127–140. Retrieved from http://revuedeshep.ch/pdf/14/09_giglio.pdf 
Giglio, M., Joliat, F., & Schertenleib, G.-A., (2010). Dispositif multimodal d’activités de création et d’exécution
musicales pour l’enseignement et la formation. Recherche en éducation musicale de l’Université Laval, 28,
119–122. http://www.mus.ulaval.ca/reem/REEM_28_Dispositif.pdf 
Grow, J. (2018). Komponieren im Musikunterricht der Grundschule (Vol. 10). Münster: LIT. 
Gruhn, W. (2017). Musikalische Gestik als Modus von Perzeption und Performanz. In J. P. Hiekel (Ed.), Body
sounds. Aspekt des Körperlichen in der Musik der Gegenwart (pp. 178–189). Mainz: Schott. 
Gruhn, W. (2018). Audiation – Grundlage und Bedingungen musikalischen Lernens. In W. Gruhn, P. Röbke
(Eds.), Musiklernen. Bedingungen, Handlungsfelder, Positionen (pp. 94–109). Innsbruck: Helbling. 
Huber, J. (2021). Die Nullerjahre in der Schulmusik. In J. Huber, M.-A. Camp, O. Blanchard, S. Chatelain, F.
Joliat, R. Steiner, & J. Zurmühle (Eds.), Kulturen der Schulmusik in der Schweiz. Les cultures de
l’enseignement musical à l’école en Suisse (pp. 43–62). Zürich: Chronos. 
Joliat, F. (2008). L’effet de l’aptitude musicale dans la détection de la désynchronisation audiovisuelle: l’oeil
musical ou le syndrome de Ludwig van Beethoven (Doctoral dissertation). Université de Fribourg. 
Joliat, F. (2011). La musique dans les classes de Suisse romande: l’affaire des pédagogues, des
méthodologues ou des chercheurs? In J.-L. Leroy, & P. Terrien (Eds.), Perspectives actuelles de la recherche
en éducation musicale (pp. 141–151). Paris: L’Harmattan. 
Kranefeld, U., & Voit, J. (2020). Musikunterricht im Modus des Musik-Erfindens: Fallanalytische Perspektiven.
Münster; New York: Waxmann. 
Losert, M., & Bornhöft, A. (2018). Anregen–Vertiefen–Ausbilden. Komponieren im didaktischen Kontext. Wien:
LIT. 
Luca, S. (2017). Le design sonore comme pratique pédagogique. Pour introduire l’enfant à la création musicale
d’aujourd’hui. In G. Giacco, J. Didier, & F. Spampinato (Eds.), Didactique de la création artistique: Approches et
perspectives de recherche (pp. 261–278). Louvain-la-Neuve: EME. 
Maffezzoli, G. (2017). Je crée donc je joue. Une approche nouvelle à la pédagogie de création pour les jeunes
à travers les techniques numériques. In G. Giacco, J. Didier, & F. Spampinato (Eds.), Didactique de la création
artistique: Approches et perspectives de recherche (pp. 253–260). Louvain-la-Neuve: EME. 
Miell, D., & Littleton, K. (2004). Collaborative creativity: Contemporary Perspectives. London: Free Association
Book. 
Mráz, P. (1984). Leitende Lernziele des Schulfaches Musik der Gegenwart und die Möglichkeiten seiner
Legitimation. Zürich: ADAG. 
Musikalische Grundschule. (2020). https://www.bertelsmann-stiftung.de/de/ueber-uns/was-wir-erreicht-
haben/musikalische-grundschule 
Paynter, J. (1992). Sound and structure. Cambridge University Press. 
Paynter, J. (2000). Making progress with composing. Oxford University Press. 
Paynter, J., & Aston, P. (1970). Sound and silence classroom projects in creative music. Cambridge:
Cambridge University Press. 
Reibel, G. (1984). Jeux musicaux. Volume 1: Jeux vocaux. Paris: Salabert. 
Reitinger, R. (2018). Musik erfinden mit Kindern im Vor- und Grundschulalter. Umriss eines methodisch-
didaktischen Konzeptes. Handreichungen zur Kompositionspädagogik.
https://www.kompaed.de/fileadmin/files/Artikel/KOMPAED-Reitinger_31.1.18.pdf 
Renard, C. (1982). Le geste musical. Paris: Hachette/Van de Velde. 
Rocca, L. (2020). I suoni dei luoghi. Percorsi di geografie degli ascolti. Roma: Carocci. 
Rohrbach, K. (2019). Im-puls 1 & 2. Das Schweizer Musikbuch. Innsbruck: Helbling. 
Rüdiger, W. (2015). Ensemble & Improvisation. Regensburg: ConBrio. 
Sacchi, S. (2016). Les enjeux esthétiques dans le processus de création. Paris: L’Harmattan. 
Schertenleib, G.-A. (2013). Composer une chanson avec ses élèves: quels savoirs musicaux pour
l’enseignant?. Actes du Colloque 2011 d’éducation musicale. HEP-BEJUNE, Bienne.
http://doc.rero.ch/record/306866/files/actecolloquemusique2011_Georges-Alain_Schertenleib_.pdf 
Schlothfeld, M. (2015). Komponieren im Unterricht (2nd ed.). Hildesheim: Olms.



Schmidinger, H. (2020). Kompositionspädagogik.Theoretische Grundlagen als Fachrichtung der
Musikpädagogik. Augsburg: Wissner. 
Schneider, H. (2012). Neue Musik vermitteln: Ästhetische und methodische Fragestellungen. Hildesheim:
Olms. 
Schneider, H. (2017). Musizieraktionen – frei, streng, lose: Anregungen zur Vermitttlung experimenteller
Musizier-und Komponierweisen. Saarbrücken: Pfau. 
Senker, M. (2020). Elementares Komponieren. Üben und Musizieren, 4, 10–14. 
Terhag, J. (2007). Live-Arrangement. In W. Jank (Ed.), Musikdidaktik (2nd ed. pp. 167–176). Berlin: Cornelsen. 
Zulauf, M. (2021). Le rôle de la recherche dans le développement de l’éducation musicale scolaire. In J. Huber,
M.-A. Camp, O. Blanchard, S. Chatelain, F. Joliat, R. Steiner, & J. Zurmühle (Eds.), Kulturen der Schulmusik in
der Schweiz. Les cultures de l’enseignement musical à l’école en Suisse (pp. 19–42). Zürich: Chronos. 

 
The Teaching of Music Composition in Trinidad and Tobago 
CAPE Performing Arts Syllabus. (2015). Caribbean Examinations Council (CXC). 
Caribbean Secondary Education Certificate CSEC: Music Syllabus 2011–2019. (2018). Caribbean
Examinations Council (CXC). 
Gangelhoff, C., & LeGrand, C. (2013). Art music by Caribbean composers: Introduction to Volume 2. The
International Journal of Bahamian Studies, 19(2–3). 
Practical Music Examination (General Proficiency) Mark Sheet Paper 02: Composing. (2020). Caribbean
Examinations Council (CXC). 
Secondary school Teacher's guide: Music. (2014). Curriculum Planning & Development Division, Ministry of
Education, Republic of Trinidad and Tobago. 

 
Notation – Its Place and Role in Composing Pedagogies 
Barrett, M. S. (2004). Thinking about the representation of music: A case-study of invented notation. Bulletin of
the Council for Research in Music Education, 161/162, 19–28. 
Bennett, H. S. (1983). Notation and identity in contemporary popular music. Popular Music, 3, 215–234. 
Bent, I., Hughes, D., Provine, R., & Rastall, R. (2014). Notational systems (2nd ed.). Grove Music Online.
Oxford UP. (Original work published 2001.) https://doi.org/10.1093/gmo/9781561592630.article.20114 
Christophersen, C. (2013). Helper, guard or mediator? Teachers’ space for action in the cultural rucksack, a
Norwegian national program for arts and culture in schools. International Journal of Education and the Arts, 14,
special issue 1.11. 1–17 
Christophersen, C., & Kenny, A. (2018). Musician-teacher collaborations: Altering the chord. Abingdon:
Routledge. 
Davidson, L., & Scripp, L. (1988). Young children's musical representations: Windows on music cognition. In J.
Sloboda (Ed.), Generative processes in music (pp. 195–230). Oxford: Clarendon Press. 
Devaney, K. (2022). Investigating how composing teaching and assessment in English secondary school
classrooms reinforce myths about composers and their creative practices. British Journal of Music Education,
40(1), 3–13. https://doi.org/10.1017/S0265051722000134 
Folkestad, G. (2006). Formal and informal learning situations or practices vs formal and informal ways of
learning. British Journal of Music Education, 23(2), 135–145. https://doi.org/10.1017/S0265051706006887 
Gudmundsdottir, H. R. (2010). Advances in music-reading research. Music Education Research, 12(4),
331–338. https://doi.org/10.1080/14613808.2010.504809 
Holder, N. (2020, July 8). If I were a racist. Nateholdermusic.com. https://www.nateholdermusic.com/post/if-i-
were-a-racist 
Kanno, M. (2007). Prescriptive notation: Limits and challenges. Contemporary Music Review, 26(2), 231–254.
https://doi.org/10.1080/07494460701250890 
Kinsella, V., Fautley, M., & Whittaker, A. (2019). Exchanging notes: A four year longitudinal research study.
Birmingham: Birmingham City University/Youth Music. 
Kivijärvi, S., & Väkevä, L. (2020). Considering equity in applying Western standard music notation from a social
justice standpoint: Against the notation argument. Action, Criticism, and Theory for Music Education, 19(1),
153–173. https://doi.org/10.22176/act19.1.153 
Krims, A. (2000). Rap music and the poetics of identity. Cambridge: Cambridge UP. 
Mok, O. N. A. (2011). Non-formal learning: Clarification of the concept and its application in music learning.
Australian Journal of Music Education, 1, 11–15.



Parrish, C. (1978). The notation of medieval music. New York, NY: Pendragon Press. 
Rankin, S. (2018). Writing sounds in Carolingian Europe: The invention of musical notation. Cambridge:
Cambridge UP. 
Shulman, L. S. (2005). Signature pedagogies in the professions. Daedalus, 134(3), 52–59.
https://doi.org/10.1162/0011526054622015 
Swanwick, K. (2001). Musical development theories revisited. Music Education Research, 3(2), 227–242.
https://doi.org/10.1080/14613800120089278 
Terry, P. (1994). Musical notation in secondary education: Some aspects of theory and practice. British Journal
of Music Education, 11(2), 99–111. https://doi.org/10.1017/S0265051700000991 
Whittaker, A. (2017). Signposting mutation in some fourteenth- and fifteenth-century music theory treatises.
Plainsong and Medieval Music, 26(1), 37–61. https://doi.org/10.1017/S0961137116000097 

 
Composition-Oriented Creative Activities in Music Lessons of Turkish General
Schools 
Aras, T. (2010). 2006 Ilköğretim müzik dersi 6. sınıf öğretim programı içerisinde yer alan ‘müziksel algı ve
bilgilenme’ ile ‘müziksel yaratıcılık’ öğrenme alanları arasındaki ilişkisel durumun değerlendirilmesi (Masters
thesis). Retrieved August 25, 2019, from National Thesis Center of Higher Education Council of Turkey
(279274). 
Arslan, M. (2000). Cumhuriyet dönemi ilköğretim programları ve belli başlı özellikleri. Millî Eğitim, 146, 42–48. 
Aslan, G. (2017). Yaratıcı endüstrilerin yükselişi: Geçmiş, bugün ve gelecek. Anadolu Üniversitesi Sosyal
Bilimler Dergisi, 17(4), 109–122. https://doi.org/10.18037/ausbd.417385 
Barışeri, N. (2013). Müziksel yaratıcılık öğrenme alanında yapılan ders planlarının öğrenme-öğretme
süreçlerinin incelenmesi. İDİL Dergisi, 2(6), 254–275. https://doi.org/10.7816/idil-02-06-13 
Baştürk, Z., Candan, P., Gönül, M. A., Öztürk, Ö. M., & Tezcan, H. (2018). Ortaokul ve imam hatip ortaokulu
müzik ders kitabı 7. Ankara: MEB Yayınları. 
Baylam, G. Z. (2011). Türkiye’deki ilköğretim okulları birinci kademe 4. ve 5. sınıf müzik dersinde öğretilen
şarkıların, eğitim müziği besteleme teknikleri bakımından incelenmesi (Masters thesis). Retrieved August 25,
2019, from National Thesis Center of Higher Education Council of Turkey (311045). 
Bayşu, N. (2018). 4+4+4 sistemine göre ortaokullarda müzik dersinde kullanılan öğretmen el kitaplarında yer
alan şarkıların eğitim müziği besteleme teknikleri bakımından incelenmesi (Masters thesis). Retrieved August
25, 2019, from National Thesis Center of Higher Education Council of Turkey (527614). 
Behar, C. (2006). Aşk olmayınca meşk olmaz: Geleneksel Osmanlı/Türk müziğinde öğretim ve intikal (3rd ed.).
İstanbul: Yapı Kredi Yayınları. 
Campbell, P. S., & Scott-Kassner, C. (1995). Music in childhood. New York, NY: Schirmer Books. 
CoV [Commonwealth of Virginia]. (2015). Sample music curriculum for Virginia public schools: Kindergarten-
grade twelve. Retrieved August 10, 2019, from https://docplayer.net/7904378-Sample-musiccurriculum.html 
Çelik, M., Efendioğlu, Y., Özer, H., & Özkan, İ. (2018a). İlkokul müzik ders kitabı 1. Ankara: MEB Yayınları. 
Çelik, M., Efendioğlu, Y., Özer, H., & Özkan, İ. (2018b). Ortaokul ve imam hatip ortaokulu müzik ders kitabı 5.
Ankara: MEB Yayınları. 
Çelik, M., & Şendağ, B. A. (2017a). İlköğretim müzik 6: Öğrenci çalışma kitabı. Ankara: MEB Yayınları. 
Çelik, M., & Şendağ, B. A. (2017b). İlköğretim müzik 8: Öğrenci çalışma kitabı. Ankara: MEB Yayınları. 
Çobanoğlu, Ö. (2000). Âşık tarzı kültür geleneği ve destan türü. Ankara: Akçağ. 
DfE [Department for Education]. (2013). National curriculum in England: Music programmes of study. Retrieved
August 10, 2019, from https://www.gov.uk/government/publications/national-curriculum-in-england-music-
programmes-of-study/national-curriculum-in-england-music-programmes-of-study#key-stage-1 
EMB [The Education and Manpower Bureau HKSAR]. (2003). Arts education key learning area: Music
curriculum guide. Retrieved August 10, 2019, from https://www.edb.gov.hk/attachment/en/curriculum-
development/kla/arts-edu/curriculum-docs/music_complete_guide_eng.pdf 
Ersöz, B., Armağan, E., Kaya, F., Gümüş, K., Kocamanoğlu, K., Savaş, Ö., & Alpaslan, U. (2018a). Ortaöğretim
müzik dersi 9: Öğretmen kılavuz kitabı. Ankara: MEB Yayınları. 
Ersöz, B., Armağan, E., Kaya, F., Gümüş, K., Kocamanoğlu, K., Savaş, Ö., & Alpaslan, U. (2018b). Ortaöğretim
müzik dersi 10: Öğretmen kılavuz kitabı. Ankara: MEB Yayınları. 
Ersöz, B., Gümüş, K., & Alpaslan, U. (2018). Ortaöğretim müzik dersi 11: Öğretmen kılavuz kitabı. Ankara:
MEB Yayınları. 
Gembris, H. (1995). Entwicklungspsychologie musikalischer Fähigkeiten. In S. Helms, R. Schneider, & R.
Weber (Eds.), Kompendium der Musikpädagogik (pp. 281–332). Kassel: Gustav Bosse Verlag. 
GoI [Government of Ireland]. (1999). Primary school curriculum: Music. Retrieved August 10, 2019, from
https://www.curriculumonline.ie/getmedia/6d3a3e34-69ed-464e-9d3e-
002ab7e47140/PSEC04c_Music_Curriculum.pdf



Gökmen, İ., Marul, Ö., & Yavuz, F. (2018). İlkokul müzik ders kitabı 2. Ankara: MEB Yayınları. 
Göktürk, D. (2010). The role of constructivist approach on creativity in primary school music curriculum in the
Republic of Turkey. Procedia-Social and Behavioral Sciences, 2(2), 3075–3079.
https://doi.org/10.1016/j.sbspro.2010.03.468 
Kalaycıoğlu, Ş. G. (2009). Türkiye’deki ilköğretim okullarında müzik eğitiminde kullanılan okul şarkılarının,
eğitim müziği besteleme teknikleri bakımından incelenmesi (Masters thesis). Retrieved August 25, 2019, from
National Thesis Center of Higher Education Council of Turkey (240527). 
Kalyoncu, N. (2002). Musikunterricht in der deutschen und türkischen Grundschule: Eine vergleichende
didaktische Analyse. Frankfurt am Main: Peter Lang Verlag. 
Kalyoncu, N., & Özeke, S. (2016). The place of creativity in music lessons in Turkish primary and secondary
education. In R. Girdrzijauskienė, & E. Sakadolskienė (Eds.), Looking for the unexpected: Creativity and
innovation in music education. Proceedings of the 24th EAS conference (pp. 31–34). Klaipėda: Klaipėda
University Press. 
Kampylis, P., & Valtanen, J. (2010). Redefining creativity: Analyzing definitions, collocations, and
consequences. Journal of Creative Behavior, 44(3), 191–214. https://doi.org/10.1002/j.2162-
6057.2010.tb01333.x 
Kaya, F., Acar, M., Özel, M., & Koç, S. (2018). Ortaöğretim müzik dersi 12: Öğretmen kılavuz kitabı. Ankara:
MEB Yayınları. 
Kramer, W. (1997). Musik erfinden. In S. Helms, R. Schneider, & R. Weber (Eds.), Handbuch des
Mu­sikunterrichts. B. 2: Sekundarstufe I (pp. 335–363). Kassel: Gustav Bosse Verlag. 
Küçük, B. (2008). Müziğin çocuklarda ve yetişkinlerde uyandırdığı duygu durumlarının belirlenmesi ve
ilköğretim müzik dersi müziksel yaratıcılık alanında kullanılması (Masters thesis). Retrieved August 25, 2019,
from National Thesis Center of Higher Education Council of Turkey (220046). 
Lothwesen, K. S. (2014). Kreativität in der Musikpädagogik: Anmerkungen zu Begriffsverständnis und
Thematisierungskontexten. In J. Vogt, H. Frauke, & M. Brenk (Eds.), (Grund) Begriffe musikpädagogischen
Nachdenkens: Entstehung, Bedeutung, Gebrauch (pp. 183–212). Berlin: LIT Verlag. 
MEB [Milli Eğitim Bakanlığı]. (1948). İlk okul programı. İstanbul: Milli Eğitim Basımevi. 
MEB [Milli Eğitim Bakanlığı]. (1962a). İlkokul programı taslağı. Ankara: Ayyıldız Matbaası. 
MEB [Milli Eğitim Bakanlığı]. (1962b). Ortaokul programı. İstanbul: Milli Eğitim Basımevi. 
MEB [Milli Eğitim Bakanlığı]. (1968). İlkokul programı. İstanbul: Milli Eğitim Basımevi. 
MEB [Milli Eğitim Bakanlığı]. (1971). Orta dereceli okulların birinci devre sınıfları ve 2. devre 1. sınıf müzik
programı. Tebliğler Dergisi, 1661(June 14, 1971), 279–282. 
MEB [Milli Eğitim Bakanlığı]. (1994). İlköğretim kurumları müzik dersi öğretim programı. Ankara: MEB Yayınları. 
MEB [Milli Eğitim Bakanlığı]. (2006). İlköğretim müzik dersi öğretim programı. Ankara: MEB Yayınları. 
MEB [Milli Eğitim Bakanlığı]. (2009). Ortaöğretim müzik dersi öğretim programı. Ankara: MEB Yayınları. 
MEB [Milli Eğitim Bakanlığı]. (2018a). İlköğretim kurumları (ilkokul ve ortaokul) haftalık ders çizelgesi. Retrieved
February 17, 2019, from https://ttkb.meb.gov.tr/www/haftalik-ders-cizelgeleri/kategori/7 
MEB [Milli Eğitim Bakanlığı]. (2018b). Müzik dersi öğretim programı (ilkokul ve ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8.
sınıflar). Ankara: MEB Yayınları. 
MEB [Milli Eğitim Bakanlığı]. (2018c). Müzik dersi öğretim programı (9, 10, 11 ve 12. sınıflar). Ankara: MEB
Yayınları. 
MEB [Milli Eğitim Bakanlığı]. (2018d). Ortaöğretim kurumları haftalık ders çizelgesi. Retrieved February 17,
2019, from https://ttkb.meb.gov.tr/meb_iys_dosyalar/2018_02/21173451_ort_ogrtm_hdc_2018.pdf 
MEGSB [Milli Eğitim Gençlik ve Spor Bakanlığı]. (1986). Ortaokul ve lise müzik dersi öğretim programı.
Tebliğler Dergisi, 2208(April 21, 1986), 134–136. 
MEGSB [Milli Eğitim Gençlik ve Spor Bakanlığı]. (1987). Lise müfredat programı. Ankara: Milli Eğitim Basımevi. 
MfSW [Ministerium für Schule und Weiterbildung des Landes Nordrhein-Westfalen]. (2011). Kernlehrplan für
das Gymnasium-Sekundarstufe I in Nordrhein-Westfalen: Musik. Retrieved August 10, 2019, from
https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/54/KLP_GY_MU.pdf 
Nimczik, O. (1997). Erfinden von Musik. In S. Helms, R. Schneider, & R. Weber (Eds.), Handbuch des
Musikunterrichts. B. 3: Sekundarstufe II (pp. 169–188). Kassel: Gustav Bosse Verlag. 
Nyfeler, J. (2019). Die Fabrikation von Kreativität. Bielefeld: Transcript Verlag.
https://doi.org/10.14361/9783839449929 
Özgül, İ. (2009). Türkiye’de ilköğretim müzik dersi öğretim programının çözümlenmesi. In Z. Dilek et al. (Eds.),
Proceedings of ICANAS 38 International congress of Asian and North African studies (Vol. II, pp. 609–625).
Ankara: Atatürk Kültür, Dil ve Tarih Yüksek Kurumu Yayınları. 
Popescu-Judetz, E. (1998). Türk musıki kültürünün anlamları. Translated by B. Aksoy, (2nd ed.). İstanbul: Pan
Yayıncılık. 
Schmitt, R. (1997). Musik erfinden. In S. Helms, R. Schneider, & R. Weber (Eds.), Handbuch des
Mu­sikunterrichts. B. 1: Primarstufe (pp. 187–236). Kassel: Gustav Bosse Verlag. 
Sevgi, C. (2001). Türkiye’deki ilköğretim okullarının 2. kademesinde müzik eğitiminde kullanılan marşların
eğitim müziği besteleme teknikleri bakımından incelenmesi (Masters thesis). Retrieved August 25, 2019, from
National Thesis Center of Higher Education Council of Turkey (114799).



Swanwick, K., & Tillman, J. (1986). The sequence of musical development: A study of children's compositions.
British Journal of Music Education, 3(3), 305–309. https://doi.org/10.1017/S0265051700000814 
Uçan, A. (2018). Müzik eğitimi: Temel kavramlar-ilkeler-yaklaşımlar ve Türkiye’deki durum (4th ed.). Ankara:
Arkadaş Yayınları. 
UNESCO International Bureau of Education. (1993). Final report: International Conference on Education 43rd
Session, Geneva, 14–19 September 1992. Retrieved August 20, 2019, from
http://www.unesco.org/education/pdf/31_42.pdf 
Wiggins, J. (1990). Composition in the classroom: A tool for teaching. Reston, VA: MENC. 
Williamson, B. (1987). Education and social change in Egypt and Turkey: A study in historical sociology.
London: Macmillan Press. 
Yaşar, N. (2017). İlköğretim müzik 3: Öğrenci çalışma kitabı. Ankara: MEB Yayınları. 
Yaşar, N., Çelik, M., & Şendağ, B. A. (2017). İlköğretim müzik 4: Öğrenci çalışma kitabı. Ankara: MEB
Yayınları. 

 
Teaching and Assessing Composing in English Secondary Schools 
American Educational Research Association (2014). Standard for educational and psychological testing.
Washington, DC: American Psychological Association and the National Council on Measurement in Education. 
Aspin, D. (1986). Objectivity and assessment in the arts: The problem of aesthetic education. In M. Ross (Ed.),
Assessment in arts education - A necessary disciple or a loss of happiness curriculum issues in arts education
(pp. 55–71). England: Pergamon Press. 
Ball, S. J. (2003). The teacher's soul and the terrors of performativity. Journal of Education Policy, 18(2),
215–228. https://doi.org/10.1080/0268093022000043065. 
Barrett, M. (2006). Creative collaboration: An ‘eminence’ study of teaching and learning in music composition.
Psychology of Music, 34(2), 195–218. https://doi.org/10.1177/0305735606061852. 
Black, P., & Wiliam, D. (2012). The reliability of assessment. In J. Gardner (Ed.), Assessment and learning (2nd
ed., pp. 243–263). London: SAGE. 
Colwell, R. (2003). The status of arts assessment: Examples from music. Arts Education Policy Review, 105
(2), 11–18. https://doi.org/10.1080/10632910309603457. 
Cox, G. (2001). Teaching music in schools: Some historical reflections. In C. Plummeridge, & C. Philpott (Eds.),
Issue in music teaching (pp. 9–20). London: RoutledgeFalmer. 
Dennis, B. (1970). Experimental music in schools. Slough: Oxford University Press. 
Eisner, E. (2002). The arts and the creation of mind. New Haven & London: Yale University Press. 
Fautley, M. (2010). Assessment in music education. Oxford: Oxford University Press. 
Fautley, M., Kinsella, V., & Whittaker, A. (2017) Whole Class Ensemble Teaching Research Report.
https://www.musicmark.org.uk/wp-content/uploads/WCET-Report-FINAL-141117.pdf 
Fautley, M., & Savage, J. (2011). Assessment of composing in the lower secondary school in the English
National Curriculum. British Journal of Music Education, 28(1), 51–67.
https://doi.org/10.1017/S0265051710000410. 
Francis, J. (2012). Teaching composing with an identity as a teacher-composer. British Journal of Music
Education, 29(2), 163–170. https://doi.org/10.1017/S0265051712000216. 
Finney, J. (2011). Music education in England 1950–2010: A child-centred progressive tradition. England:
Ashgate. 
Gipps, C. V., & Murphy, P. (1994). Assessing assessment. A fair test? Assessment, achievement and equity.
Maidenhead, BRK, England: Open University Press. 
Gipps, C., & Stobart, G. (1993). Assessment: A teachers’ guide to the issues. London: Hodder & Stoughton. 
Henley, D., Department for Education and the Department for Culture, Media and Sport and the Department for
Education (2011). Music Education in England. https://www.gov.uk/government/publications/music-education-
in-england-a-review-by-darren-henley-for-the-department-for-education-and-the-department-for-culture-media-
and-sport 
Hickey, M. (2012). Music outside the lines, ideas for composing in k-12 music classrooms. USA: Oxford
University Press. 
Laycock, J. (2005). A changing role for the composer in society. Bern: Peter Lang. 
Lewis, R. (2012). Composing the curriculum: Teacher identity. British Journal of Music Education, 29(2),
153–161. https://doi.org/10.1017/S0265051712000198. 
Mansell, W. (2007). Education by numbers: The tyranny of testing. Great Britain: Politico's Publishing. 
Mills, J. (2005). Music in the school. Oxford: Oxford University Press. 
Moss, G. (2017). Assessment, accountability and the literacy curriculum: Reimagining the future in the light of
the past. Literacy UKLA, 51(2), 56–64. https://doi.org/10.1111/lit.12104. 



Odam, G. (2000). Teaching composing in secondary schools: The creative dream. British Journal of Music
Education, 17(2), 109–127. https://doi.org/10.1017/S0265051700000218. 
Paynter, J. (1992). Sound & structure. Cambridge: Cambridge University Press. 
Paynter, J., & Aston, P. (1970). Sound and silence – Classroom projects in creative music. London: Cambridge
University Press. 
Rainbow, B. (1996). Onward from butler: School music 1945-1985. In G. Spruce (Ed.), Teaching music (pp.
8–18). London: Routledge. 
Schafer, M. (1969). The new soundscape – Handbook for the modern music teacher. Canada: Clark and
Cruickshank. 
Self, G. (1967). New sounds in class. London: Universal Edition. 
Sireci, S. G. (2016). On the validity of useless tests. Assessment in Education: Principles, Policy & Practice, 23
(2), 226–235. https://doi.org/10.1080/0969594X.2015.1072084. 
Sheridan, M., & Byrne, C. (2002). Ebb and flow of assessment in music. British Journal of Music Education, 19
(2), 135–143. https://doi.org/10.1017/S0265051702000220. 
Simmonds, R. (1988). An experiment in the assessment of composition. British Journal of Music Education, 5
(1), 21–21. https://doi.org/10.1017/S0265051700006306. 
Spruce, G. (1996). Assessment in the arts - Issues of objectivity. In G. Spruce (Ed.), Teaching music (pp.
160–174). London: Routledge. 
Swanwick, K. (1988). Music, mind, and education. New York: Routledge. 
Torrance, H. (1995). Introduction. In H. Torrance (Ed.), Evaluating authentic assessment: Problems and
possibilities in new approaches to assessment. Buckingham: Open University Press. 
Torrance, H., & Pryor, J. (1998). Investigating formative assessment: Teaching, learning and assessment in the
classroom. Buckingham: Open University Press. 
Webster, P. R. (2003). Conference keynotes: Asking music students to reflect on their creative work:
Encouraging the revision process. Music Education Research, 5(3), 243–249.
https://doi.org/10.1080/1461380032000126337. 
Wiliam, D. (2001). Reliability, validity, and all that jazz. Education 3-13, 29(3), 17–21.
https://doi.org/10.1080/03004270185200311. 
Winters, M. (2012). The challenges of teaching composing. British Journal of Music Education, 29(1), 19–24.
https://doi.org/10.1017/S0265051711000489. 

 
Assessment of Composing in the Lower Secondary School in England 
Ball, S. J. (2003). The teacher's soul and the terrors of performativity. Journal of Education Policy, 18(2),
215–228. https://doi.org/10.1080/0268093022000043065 
Berkley, R. (2001). Why is teaching composing so challenging? A survey of classroom observation and
teachers’ opinions. British Journal of Music Education, 18(2), 119–138.
https://doi.org/10.1017/S0265051701000225 
Biesta, G. (2010). Good education in an age of measurement: Ethics, politics, democracy. Abingdon:
Routledge. 
Bray, D. (2002). Assessment in music education. In G. Spruce (Ed.), Aspects of teaching secondary music (pp.
79–93). London: RoutledgeFalmer. 
Broadfoot, P. (1999). Assessment and the emergence of modern society. In B. Moon & P. Murphy (Eds.),
Curriculum in context. London: Paul Chapman/Open University. 
Burnard, P., & White, J. (2008). Creativity and performativity: Counterpoints in British and Australian education.
British Educational Research Journal, 34(5), 667–682. https://doi.org/10.1080/01411920802224238 
Burnard, P., & Younker, B. A. (2002). Mapping pathways: Fostering creativity in composition. Music Education
Research, 4(2), 245–261. https://doi.org/10.1080/1461380022000011948 
Colwell, R. (2007). Music assessment in an increasingly politicized, accountability educational environment. In
T. S. Brophy (Ed.), Assessment in music education. Integrating theory and practice. Proceedings of the 2007
symposium on assessment in music education. University of Florida. Chicago, IL: GIA Publications. 
Devaney, K. (2018). How composing assessment in English secondary examinations affect teaching and
learning practices. (Unpublished doctoral dissertation). Birmingham City University. Birmingham. 
DfE. (2013). Music programmes of study: key stage 3. Retrieved April 2023 from
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239088/SECONDARY_national_
curriculum_-_Music.pdf 
DfE. (2014). National curriculum and assessment from September 2014: information for schools. Retrieved
April 2023 from
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/358070/NC_
assessment_quals_factsheet_Sept_update.pdf



Fautley, M. (2010). Assessment in music education. Oxford: Oxford University Press. 
Fautley, M. (2012). Assessment issues within national curriculum music in the lower secondary school in
England. In T. S. Brophy & A. Lehmann-Wermser (Eds.), Proceedings of the third International symposium on
assessment in music education. Chicago, IL: GIA Publications. 
Fautley, M. (2014). Listen, Imagine, Compose – Research report. Retrieved from London:
https://listenimaginecompose.com/app/uploads/2017/03/Final-Report-FINAL-VERSION.pdf 
Fautley, M. (2016). Policy and assessment in lower secondary school music education–the English experience.
In H-P. Chen & P. Schmidt (Eds.), ISME commission on music policy: Culture, education, and mass media (p.
132). Retrieved from Victoria, Australia: International Society of Music Education:
https://www.isme.org/sites/default/files/documents/2016%20ISME%20Commission%20on%20Music%20Policy
%20Proceedings.pdf 
Fowler, A. (2008). Assessment – A view from the classroom. NAME (National Association of Music Educators)
Journal, 23, 10–12. 
Goehr, L. (1992). The imaginary museum of musical works. Oxford: Clarendon Press. 
Hammerton, R. (2014). Music in schools: Where words finish, music begins. Retrieved from
https://web.archive.org/web/20141010165655/http://community.tes.co.uk:80/ofsted_resources/b/weblog/archive
/2014/06/16/music-in-schools-where-words-finish-music-begins.aspx 
Harlen, W. (2005). Teachers’ summative practices and assessment for learning - tensions and synergies. The
Curriculum Journal, 16(2), 207–223. https://doi.org/10.1080/09585170500136093 
Harlen, W., & James, M. (1997). Assessment and learning: Differences and relationships between formative
and summative assessments. Assessment in Education, 4(3), 365–379.
https://doi.org/10.1080/0969594970040304 
Loughran, J., Berry, A., & Mulhall, P. (2012). Pedagogical content knowledge. In J. Loughran, A. Berry, & P.
Mulhall (Eds.), Understanding and developing science Teachers’ pedagogical content knowledge (Professional
learning, Vol. 12). Rotterdam: Sense. 
Paynter, J. (2000). Making progress with composing. British Journal of Music Education, 17(1), 5–31.
https://doi.org/10.1017/S0265051700000115 
Paynter, J. (2002). Music in the school curriculum: Why bother? British Journal of Music Education, 19(3),
215–226. https://doi.org/10.1017/S0265051702000311 
QCA. (2007). Music: Programme of study for key stage 3. Retrieved from
https://web.archive.org/web/20120515100514/http://media.education.gov.uk/assets/files/pdf/m/music%202007
%20programme%20of%20study%20for%20key%20stage%203.pdf 
Sainsbury, M., & Sizmur, S. (1998). Level descriptions in the national curriculum: What kind of criterion
referencing is this? Oxford Review of Education, 24(2), 181–193. https://doi.org/10.1080/0305498980240203 
Schneider, C., dePascale, C., & McDonel, J. S. (2019). Performance assessment and rubric design. In T. S.
Brophy (Ed.), The Oxford handbook of assessment policy and practice in music education, volume 1. New
York, NY: Oxford University Press. 
Shulman, L. (1986). Those who understand: Knowledge growth in teaching. Educational Researcher, 15(2),
4–14. https://doi.org/10.3102/0013189X015002004 
Swanwick, K. (1979). A basis for music education. Windsor: NFER-Nelson. 
TGAT. (1988). Task group on assessment and testing: A report. London: DES. 
Thorpe, V. (2012). Assessment rocks? The assessment of group composing for qualification. Music Education
Research, 14(4), 417–429. https://doi.org/10.1080/14613808.2012.699957 
Tunstall, P., & Gipps, C. (1996). Teacher feedback to young children in formative assessment. British
Educational Research Journal, 22(4), 389–404. https://doi.org/10.1080/0141192960220402 
Westerlund, H. (2012). What can a reflective teacher learn from philosophies of music education. In C. Philpott
& G. Spruce (Eds.), Debates in music teaching (pp. 9–19). Abingdon: Routledge. 
Wiliam, D. (2000). The meanings and consequences of educational assessments. Critical Quarterly, 42(1),
105–127. https://doi.org/10.1111/1467-8705.00280 
Wiliam, D. (2001). What is wrong with our educational assessment and what can be done about it? Education
Review, 15(1), 57–62. 
Wiliam, D., & Black, P. (1996). Meanings and consequences: A basis for distinguishing formative and
summative functions of assessment? British Educational Research Journal, 22(5), 537–548.
https://doi.org/10.1080/0141192960220502 
Winters, M. (2012). The challenges of teaching composing. British Journal of Music Education, 29(1), 19–24.
https://doi.org/10.1017/S0265051711000489 
Wish, D. (2015). Music as a second language: Little kids rock pedagogy. Retrieved from
http://www.littlekidsrock.org/wp-content/uploads/2014/06/MusicAsALanguageAndModernBand.pdf 

 



The Place of Assessment in Teaching and Learning Composing 
Airasian, P. (1991). Classroom assessment. New York, NY: McGraw Hill. 
Assessment Reform Group. (1999). Assessment for learning: Beyond the black box. Nuffield Foundation.
http://www.nuffieldfoundation.org/sites/default/files/files/beyond_blackbox.pdf 
Ball, S. J. (2003). The teacher's soul and the terrors of performativity. Journal of Education Policy, 18(2),
215–228. https://doi.org/10.1080/0268093022000043065 
Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment. Phi
Delta Kappan, 80(2), 139–144. 
Blanchard, J. (2009). Teaching, learning and assessment. Maidenhead: Open University Press. 
Brookhart, S. M. (2018). Appropriate criteria: Key to effective rubrics. Frontiers in Education, 3(22), 1–12.
https://doi.org/10.3389/feduc.2018.00022 
Brophy, T. S. (2000). Assessing the developing child musician: A guide for general music teachers. Chicago, IL:
GIA Publications. 
Brophy, T. S. (2019). Assessment in music education: The state of the art. In T. S. Brophy (Ed.), The Oxford
handbook of assessment policy and practice in music education (Vol. 2, pp. 904–931). New York, NY: Oxford
UP. 
Colwell, R. (2007). Music assessment in an increasingly politicized, accountability-driven educational
environment. In T. S. Brophy (Ed.), Assessment in music education. Integrating theory and practice.
Proceedings of the 2007 symposium on assessment in music education. Chicago, IL: GIA Publications. 
Colwell, R., & Richardson, C. P. (2002). The new handbook of research on music teaching and learning: A
project of the music educators national conference. New York, NY: Oxford UP. 
Daubney, A., & Fautley, M. (2014). The national curriculum for music: An assessment and progression
framework. ISM (Incorporated Society of Musicians). http://www.open-
access.bcu.ac.uk/7003/1/An_Assessment_and_Progression_Framework_Primary_Music.pdf 
Devaney, K. (2019). ‘Waiting for the wow factor’: Perspectives on computer technology in classroom
composing. Journal of Music, Technology & Education, 12(2), 121–139. https://doi.org/10.1386/jmte_00002_1 
Devaney, K. (2022). Investigating how composing teaching and assessment in English secondary school
classrooms reinforce myths about composers and their creative practices. British Journal of Music Education,
40(1), 3–19. https://doi.org/10.1017/S0265051722000134 
Department for Education (DfE). (2013a). Music programmes of study: Key stage 2.
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239037/PRI
MARY_national_curriculum_-_Music.pdf 
Department for Education (DfE). (2013b). Music programmes of study: Key stage 3.
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239088/SECONDARY_national_
curriculum_-_Music.pdf 
Elliott, D. J., Silverman, M., & McPherson, G. E. (2019). Philosophical and qualitative perspectives on
assessment in music education: Introduction, aims, and overview. In D. J. Elliott, M. Silverman, & G. E.
McPherson (Eds.), The Oxford handbook of philosophical and qualitative assessment in music education (pp.
2–26). New York, NY: Oxford UP. https://doi.org/10.1093/oxfordhb/9780190265182.013.1 
Fautley, M. (2010). Assessment in music education. Oxford: Oxford UP. 
Fautley, M., & Colwell, R. (2012). Assessment in the secondary school classroom. In G. Welch & G.
McPherson (Eds.), Oxford handbook of music education (Vol. 1, pp. 478–494). New York, NY: Oxford UP. 
Freeman, R., & Lewis, R. (1998). Planning and implementing assessment. London: Kogan Page. 
Gardner, J. (Ed.). (2012). Assessment and learning (2nd ed.). London: SAGE. 
Green, L. (2002). How popular musicians learn: A way ahead for music education. London: Ashgate. 
Koretz, D. M. (2009). Measuring up: What educational testing really tells us. Cambridge, MA: Harvard UP. 
Lebler, D., Carey, G., & Harrison, S. D. (2015). Assessment in music education: From policy to practice. Cham,
Switzerland: Springer. 
Mantie, R. (2019). The philosophy of assessment in music education. In T. S. Brophy (Ed.), The Oxford
handbook of assessment policy and practice in music education (Vol. 1, p. 33). New York, NY: Oxford UP. 
McPhail, G. J. (2017). Powerful knowledge: Insights from music's case. The Curriculum Journal, 28(4),
524–538. https://doi.org/10.1080/09585176.2017.1358196 
Philpott, C. (2007). Assessment in music education. In C. Philpott & G. Spruce (Eds.), Learning to teach music
in the secondary school (2nd ed.). London: RoutledgeFalmer. 
Philpott, C. (2012). Assessment for self-directed learning in music education. In C. Philpott & G. Spruce (Eds.),
Debates in music teaching (pp. 153–168). Abingdon: Routledge. 
Sadler, D. R. (2007). Perils in the meticulous specification of goals and assessment criteria. Assessment in
Education: Principles, Policy & Practice, 14(3), 387–392. https://doi.org/10.1080/09695940701592097 
Swanwick, K. (1988). Music, mind, and education. London: Routledge. 
Swanwick, K. (1998). The perils and possibilities of assessment. Research Studies in Music Education, 10(1),
1–11. 
Tunstall, P., & Gipps, C. (1996). Teacher feedback to young children in formative assessment. British
Educational Research Journal, 22(4), 389–404.



The Place and Value of Composition in the Music Curriculum in Scotland 
Barnes, J. M. (2001). Creativity and composition in music. In C. Philpott & C. Plummeridge (Eds.), Issues in
music teaching (pp. 92–104). London: Routledge. 
Broad, S., Hunter, K., Moscardini, L., Rae, A., Smillie, G., & Wilson, A. (2019). What's Going on Now?
Retrieved from: https://www.rcs.ac.uk/wp-content/uploads/2019/02/Whats-Going-On-Now-report.pdf 
Byrne, C., MacDonald, R., & Carlton, L. (2003). Assessing creativity in musical compositions: Flow as an
assessment tool. British Journal of Music Education, 20(3), 277–290.
https://doi.org/10.1017/S0265051702000220 
Davies, L. (2008). Curriculum change: An exploration of its impact upon school music in Scotland between
1978 and 2000. British Journal of Music Education, 25(1), 77–90. https://doi.org/10.1017/S0265051707007735 
Deutsch, D. (2016). Authentic assessment in music composition feedback that facilitates creativity. Music
Educators Journal, 102(3), 53–59. https://doi.org/10.1177/0027432115621608 
Gebbie, C. (1984). Towards a creative approach in Scotland – A personal experience. British Journal of Music
Education, 1(1), 38–47. 
General Teaching Council for Scotland. (2021). Standards for registration. Retrieved from
https://www.gtcs.org.uk/professional-standards/professional-standards-for-teachers/ 
Hallam, S. (2006a). Composing and improvising. In S. Hallam (Ed.), Music psychology in education (pp.
70–90). London: Institute of Education. 
Hallam, S. (2006b). Teachers and teaching. In S. Hallam (Ed.), Music psychology in education (pp. 165–178).
London: Institute of Education. 
Higher Still Development Unit. (1999). Higher still support materials: Music – Advice on composing teacher's
resource pack. Edinburgh: Higher Still Development Unit. 
HM Inspectors of Schools. (1998). Effective learning and teaching in Scottish secondary schools: Music.
Edinburgh: HM Inspectors of Education. 
Improvement Service. (2018). Instrumental music services: Results from the IMS survey May–July 2018.
Retrieved from https://www.improvementservice.org.uk/__data/assets/pdf_file/0013/10723/IMS-Survey-Report-
2018.pdf 
Jaap, A. S. (2011). Recognising and developing musical gift and talent (Doctoral dissertation). University of
Glasgow. Retrieved from http://theses.gla.ac.uk/2994/ 
Lewis, R. (2012). Composing the curriculum: Teacher identity. British Journal of Music Education, 29(2),
153–161. https://doi.org/10.1017/S0265051712000198 
Murphy, D. (2015). Comprehensive schooling in Scotland, 1965–2015. In D. Murphy, L. Croxford, C. Howieson,
& D. Raffe (Eds.), Everyone's future: Lessons from fifty years of Scottish comprehensive schooling (pp. 2–38).
London: Institute of Education Press. 
Odam, G. (2000). Teaching composing in secondary schools: The creative dream. British Journal of Music
Education, 17(2), 109–127. https://doi.org/10.1017/S0265051700000218 
O'Dowd, J. (2008). Music education. In T. G. K. Bryce & W. M. Humes (Eds.), Scottish education third edition:
Beyond devolution (3rd ed., pp. 534–539). Edinburgh: Edinburgh University Press. 
Priestley, M., Minty, S., & Eager, M. (2014). School-based curriculum development in Scotland: Curriculum
policy and enactment. Pedagogy, Culture & Society, 22(2), 189–211.
https://doi.org/10.1080/14681366.2013.812137 
Raffe, D. (2015). The post compulsory stage. In D. Murphy, L. Croxford, C. Howieson, & D. Raffe (Eds.),
Everyone's future: Lessons from fifty years of Scottish comprehensive schooling (pp. 89–109). London: Institute
of Education Press. 
Scotch Education Department. (1909). Memorandum on the teaching of music in Scottish primary schools.
Edinburgh: His Majesty's Stationery Office. 
Scottish Consultative Committee on the Curriculum. (1978). Curriculum paper 16: Music in Scottish schools.
Edinburgh: HMSO. 
Scottish Education Department. (1966). Primary education in Scotland. Edinburgh: HMSO. 
Scottish Examination Board. (1988). Standard grade arrangements in music. Edinburgh: Scottish Examination
Board. 
Scottish Government. (2008). Experiences and outcomes: Expressive arts. Edinburgh: Scottish Government. 
Scottish Government. (2018a). Creative industries. Retrieved July 17, 2019, from
https://www.gov.scot/policies/creative-industries/ 
Scottish Government. (2018b). Growth sectors statistics. Retrieved July 17, 2019, from
https://www2.gov.scot/Topics/Statistics/Browse/Business/Publications/GrowthSectors/Database 
Scottish Office Education Department. (1992). Curriculum and assessment in Scotland national guidelines:
Expressive arts 5–14. Edinburgh: Scottish Office Education Department. 
Scottish Qualifications Authority. (2018a). Higher course specific: Higher music. Dalkeith: Scottish
Qualifications Authority. 
Scottish Qualifications Authority. (2018b). Understanding standards: Music. Dalkeith: Scottish Qualifications
Authority.



Scottish Qualifications Authority. (2019). Annual statistical report: Advanced higher. Dalkeith: Scottish
Qualifications Authority. 
Sheridan, M. (1999). Music education. In T. G. K. Bryce, W. M. Humes, D. Gillies, & A. Kennedy (Eds.),
Scottish education (pp. 536–540). Edinburgh: Edinburgh University Press. 
Sheridan, M., & Byrne, C. (2003). Music education. In T. G. K. Bryce & W. M. Humes (Eds.), Scottish
education: Second edition post devolution (2nd ed., pp. 575–579). Edinburgh: Edinburgh University Press. 
Sloggie, J., & Ross, J. (1985). Music in Scottish secondary schools: Towards a new vision. British Journal of
Music Education, 2(3), 267–277. 
Young, V. (2012). Professional development and music education. In C. Philpott & G. Spruce (Eds.), Debates in
music teaching (pp. 242–258). London: Routledge. 

 
Pedagogical Models of Teaching and Learning Music Composition in Higher
Education 
Agawu, K. (1992). Representing African music. Critical Inquiry, 18(2), 245–266. 
Arveiller, J., Bull, H.-L., & Roads, C. (1982). Comments on university instruction in computer music
composition. Computer Music Journal, 6(2), 72–78. https://doi.org/10.2307/3679681. 
Audia, P. G., & Locke, E. A. (2003). Benefiting from negative feedback. Human Resource, Management
Review, 13(4), 631–646. 
Barrett, M. (1996). Children's aesthetic decision-making: An analysis of children's musical discourse as
composers [Doctoral Dissertation]. Monash University, Australia. 
Baker, T. (2002). The composers’ studio: An alternative model. College Music Symposium, 42, 9–19. 
Carbon, J. (1986). Toward a pedagogy of composition: Exploring creative potential. College Music Symposium,
26, 112–121. 
Currie, R., Gibson, J., & Lam, C. Y. (2020). Community music as intervention: Three doctoral researchers
consider intervention from their different contexts. International Journal of Community Music, 13(2), 187–206. 
Davies, C. (1992). Listen to my song: A study of songs invented by children aged 5 to 7 years. British Journal of
Music Education, 9(1), 19–48. 
Deemer, R. (2016). Reimagining the role of composition in music teacher education. Music Educators Journal,
102(3), 41–45. 
Dzansi, M. (2004). Playground music pedagogy of Ghanaian children. Research Studies in Music Education, 22
(1), 83–92. 
Duke, R. A., & Henninger, J. C. (1998). Effects of verbal corrections on student attitude and performance.
Journal of Research in Music Education, 46(4), 482–495. 
Elliott, D. J. (1995). Music matters. Toward a new philosophy. New York, NY: Oxford University Press 
Folkestad, G. (1998). Musical learning as cultural practice as exemplifed in computer-based creative music-
making. In B. Sunsin, G. E. McPherson, & G. Folkestad (Eds.), Children composing (pp. 97–134). Sweden:
Lund University. 
Gade, C. B. N. (2012). What is Ubuntu? Different interpretations among South Africans of African descent.
South African Journal of Philosophy, 31(3), 484–503. https://doi.org/10.1080/02580136.2012.10751789. 
Gibbons, E. R. (2004). Feedback in the dance studio. Journal of Physical Education, Recreation & Dance, 75
(7), 38–43. 
Gray, C. (1995). Compositional techniques in Roman Catholic Church music in Uganda. British Journal of
Ethnomusicology, 4, 135–155. 
Henninger, J. C., Flowers, P. J., & Councill, K. H. (2006). Pedagogical techniques and student outcomes in
applied instrumental lessons taught by experienced and pre-service American music teachers. International
Journal of Music Education, 24(1), 71–84. 
Herbst, A., de Wet, J., & Rijsdijk, S. (2005). A survey of music education in the primary schools of South
Africa's Cape Peninsula. Journal of Research in Music Education, 53(3), 260–283.
https://doi.org/10.2307/3598684 
Hickey, M., & Schmidt, C. (2019). The effect of professional development on music teachers’ improvisation and
composition activities. Bulletin of the Council for Research in Music Education, 222, 27–43. 
Higgins, L. (2012). Community music: In theory and in practice. New York, NY: Oxford University Press. 
Higgins, L., & Willingham, L. (2017). Introduction. Engaging in Community Music, 1–8.
https://doi.org/10.4324/9781315637952 
Hopkins, M. (2015). Collaborative composing in high school string chamber music ensembles. Journal of
Research in Music Education, 62(4), 405–424. 
Kamuntu, K. J. (2002). The state of music education in Ugandan schools: Selected schools in Kampala and
Mpigi districts (Unpublished M. Mus Thesis). Makerere University. 



Kaschub, M. (2016). From the guest editor: Advancing composition in music education. Music Educators
Journal, 102(3), 24–25. 
Kigozi, B. (2008). An evaluation of music education on elementary schools in Buganda: A way forward
[Doctoral dissertation, University of Pretoria]. 
Kigozi, K. (2016, February 04). Music education in Uganda [Web log post]. Retrieved from
http://musicinafrica.net/music-education-uganda 
Kratus, J. (1994). The ways children compose. In H. Lees (Ed.), Musical connections: Tradition and change,
Proceedings of the 21st World Conference of the International Society of Music Education (Auckland, New
Zealand). 
Kubik, G. (1968). Music in Uganda: A brief report. African Music, 4(2), 59–62. 
Kubik, G. (1994). Theory of African music (Vol. 7). Chicago, IL: University of Chicago Press. 
Lawrence, I. (1978) Composers and the nature of music education. London: Scolar Press. 
Loane, B. (1984). Thinking about children's compositions. British Journal of Music Education, 1(3), 205–231.
doi:10.1017/S0265051700000450 
Louth, P. (2013). Examining instruction in MIDI-based composition through a critical theory lens. Philosophy of
Music Education Review, 21(2), 136–155. https://doi.org/10.2979/philmusieducrevi.21.2.136. 
Low, D. A. (2009). Fabrication of empire: The British and the Uganda kingdoms, 1890–1902. New York, NY:
Cambridge University Press. 
Luce, D. W. (2001). Collaborative learning in music education: A review of the literature. Update: Applications of
Research in Music Education, 19(2), 20–25. 
Mabingo, M. B. (2018). Deconstructing pedagogies of African cultural heritage dances: Reflections, rationalities,
and practices of dance teachers in central Uganda (Doctoral dissertation). ResearchSpace, Auckland. 
Mamdani, M. (2008). Higher education, the state and the marketplace. Journal of Higher Education in Africa /
Revue De L’enseignement Supérieur En Afrique, 6(1), 1–10. 
Marsh, K. (1995). Children's singing games: Composition in the playground? Research Studies in Music
Education, 4, 2–11. 
Menard, E. (2013). Creative thinking in music: Developing a model for meaningful learning in middle school
general music. Music Educators Journal, 100(2), 61–67. 
National Curriculum Development Center Website (n.d). Retrieved from www.ncdc.go.ug 
Nzewi, M. (2001). Music education in Africa: Mediating the imposition of Western music education with the
imperatives of the indigenous African practice. In C. Van Niekerk (Ed.), PASMAE 2001, Selected conference
proceedings from the conference held in Lusaka, Zambia, 21-25 August 2001 (pp. 18–55). Pretoria, South
Africa: PASMAE. 
Oehrle, E. (1993). Education through music: Towards a South African approach. British Journal of Music
Education, 10(3), 255–261. 
Palmer, C. (2014). Learning basic music theory through improvisation: Implications for including improvisation
in the university curriculum. College Music Symposium, 54. Retrieved April 16, 2020, from
www.jstor.org/stable/26574363 
Price, H. E. (1983). The effect of conductor academic task presentation, conductor reinforcement, and
ensemble practice on performers’ musical achievement, attentiveness, and attitude. Journal of Research in
Music Education, 31(4), 245–257. 
Randles, C., & Sullivan, M. (2013). How composers approach teaching composition: Strategies for music
teachers. Music Educators Journal, 99(3), 51–57. 
Song, A. (2013). Music improvisation in higher education. College Music Symposium, 53. Retrieved from
www.jstor.org/stable/26564917 
Sekalegga, L. B. (2021). An analysis of four instructional strategies used by secondary school music teachers
in Uganda. International Journal of Music Education. https://doi.org/10.1177/02557614211050985. 
Simon, G. (2019). Tell me a story: Teaching music composition through narrative design. College Music
Symposium, 59(2), 1–24. https://doi.org/10.18177/sym.2019.59.sr.11443. 
Stringham, D. (2016). Creating compositional community in your classroom. Music Educators Journal, 102(3),
46–52. 
Stringham, D. A., Thornton, L. C., & Shevock, D. J. (2015). Composition and improvisation in instrumental
methods courses: Instrumental music teacher educators’ perspectives. Bulletin of the Council for Research in
Music Education, (205), 7–25. 10.5406/bulcouresmusedu.205.0007 
Torres, M. (2017). Incorporating composition into the applied saxophone pedagogy in higher education.
College Music Symposium, 57. www.jstor.org/stable/26574472 NCDC.
https://ncdc.go.ug/sites/default/files/publications/Curriculum%20Magazine%20Issue%2002%20MAY%202020
%20PRINT.pdf 
Uzoigwe, G. N. (Ed.). (1982). Uganda: The dilemma of nationhood. Studies in East African Society and History.
New York, NY: Nok Pub International. 
van Niekerk, J. (2007). In defence of an autocentric account of Ubuntu. South African Journal of Philosophy, 26
(4), 364–368. https://doi.org/10.4314/sajpem.v26i4.31494.



Wabyona, M. (2021). Trends in Music Teacher Preparation in Uganda from 1950 to 2020: A Historical Study
[Doctoral Dissertation]. Texas Tech University. 
Ward-Steinman, D. (2011). On composing: Doing it, teaching it, living it. Philosophy of Music Education Review,
19(1), 5–23. 10.2979/philmusieducrevi.19.1.5. 
Webster, P. (1990). Creativity as creative thinking. Music Educators Journal, 76(9), 22–28. 
Webster, P. (2016). Creative thinking in music: Twenty-five years on. Music Educators Journal, 102(3), 26–32. 
Xulu, M. (2010). Ubuntu and being Umuntu: Towards an Ubuntu pedagogy through cultural expressions,
symbolism and performance. Skills at Work: Theory and Practice Journal, 3(1), 81–87. 
Yarbrough, C., & Price, H. E. (1989). Sequential patterns of instruction in music. Journal of Research in Music
Education, 37(3), 179–187. 

 
When Creative Stars Align 
Abril, C. R., & Gault, B. M. (2006). The state of music in the elementary school: The principal's perspective.
Journal of Research in Music Education, 54(1), 6–20. https://doi.org/10.1177%2F002242940605400102 
Abril, C. R., & Gault, B. M. (2008). The state of music in secondary schools: The principal's perspective. Journal
of Research in Music Education, 56(1), 68–81. http://dx.doi.org/10.1177/0022429408317516 
Adderley, C., Schneider, C., & Kirkland, N. (2006). Elementary music teacher preparation in US colleges and
universities relative to the national standards-goals 2000. Visions of Research in Music Education, 7, 1–17. 
Allsup, R. E. (2008). Creating an educational framework for popular music in public schools: Anticipating the
second-wave. Visions of Research in Music Education, 12(1), 1–12. 
Boardman, E., & Andress, B. (1981). The music book. New York, NY: Holt, Rinehart & Winston. 
Byo, S. J. (1999). Classroom teachers’ and music specialists’ perceived ability to implement the national
standards for music education. Journal of Research in Music Education, 47(2), 111–123. 
Clauhs, M., Powell, B., & Clements, A. C. (2021). Popular music pedagogies: A practical guide for music
teachers. Abingdon & New York, NY: Routledge. 
Colquhoun, S. E. (2019). A Survey of in-service music teacher preparedness for teaching non-traditional music
courses and ensembles in secondary-level schools. Downloaded from: http://hdl.handle.net/10415/6708 
Consortium of National Arts Education Associations. (1994). National standards for arts education. Reston, VA:
Music Educators National Conference. 
Crook, E., Reimer, B., & Walker, D. (1974). Silver Burdett music. Englewood Cliffs, NJ: Silver Burdett. 
Fairfield, S. M. (2010). Creative thinking in elementary general music: A survey of teachers’ perceptions and
practices (Doctoral dissertation). University of Iowa. Retrieved from https://ir.uiowa.edu/etd/798/ 
Fonder, M., & Eckrich, D. W. (1999). A survey on the impact of the voluntary national standards on American
college and university music teacher education curricula. Bulletin of the Council for Research in Music
Education, 140, 28–40. 
Gardner, H. (1993). Frames of mind: The theory of multiple intelligences. New York, NY: Basic Books. 
Green, L. (2002). How popular musicians learn: A way ahead for music education. Farnham: Ashgate
Publishing, Ltd. 
Green, L. (2008). Music, informal learning and the school: A new classroom pedagogy. Farnham: Ashgate
Publishing, Ltd. 
Hebert, D. G. (2011). Originality and institutionalization: Factors engendering resistance to popular music
pedagogy in the USA. Music Education Research International, 5, 12–21. 
Hess, J. (2017). Critiquing the critical: The casualties and paradoxes of critical pedagogy in music education.
Philosophy of Music Education Review, 25(2), 171–191. https://doi.org/10.2979/philmusieducrevi.25.2.05 
Hopkins, M. T. (2013). Factors contributing to teachers’ inclusion of music composition activities in the school
orchestra curriculum. String Research Journal, 4(1), 15–36. http://dx.doi.org/10.1177/194849921300100402 
Hopkins, M. T. (2015). Collaborative composing in high school string chamber music ensembles. Journal of
Research in Music Education, 62(4), 405–424. http://dx.doi.org/10.1177/0022429414555135 
Joy, S. (2002). Original student opera: History, theory, and practice of a multi -disciplinary arts education
program (Order No. 3064102) (Doctoral dissertation). ProQuest Dissertations & Theses Global (252169770). 
Keene, J. A. (2009). A history of music education in the United States. Centennial, CO: Glenbridge Publishing
Ltd. 
Kenna, J. L., & Russell, W. B. (2018). The culture and history of standards-based educational reform and social
studies in America. Journal of Culture and Values in Education, 1(1), 26–49.
https://doi.org/10.46303/jcve.01.01.3 
Kirkland, N. (1996). South Carolina schools and goals 2000: National standards in music (Doctoral
dissertation). ProQuest Dissertations Publishing. 
Kruse, A. J. (2016). Toward hip-hop pedagogies for music education. International Journal of Music Education,
34(2), 247–260. https://doi.org/10.1177%2F0255761414550535



Macmillan/McGraw-Hill. (2008). Share the music. New York, NY: Macmillan/McGraw Hill. 
Macmillan/McGraw-Hill. (2011). Spotlight on music. New York, NY: Macmillan/McGraw Hill. 
Marzano, R. J., Pickering, D., Arredondo, D. E., Blackburn, G. J., Brandt, R. S., & Moffett, C. A. (1992).
Dimensions of learning. Alexandria, VA: Association for Supervision and Curriculum Development. 
Menard, E. A. (2015). Music composition in the high school curriculum: A multiple case study. Journal of
Research in Music Education, 63(1), 114–136. https://doi.org/10.1177%2F0022429415574310 
Phillips, J. D. (2017). Collaborative composition: An investigation of social practice and social action in a string
ensemble (Doctoral dissertation). Boston University. 
Piazza, E. S., & Talbot, B. C. (2020). Creative musical activities in undergraduate music education curricula.
Journal of Music Teacher Education, 30(2) 37–50. https://doi.org/10.1177/1057083720948463 
Randles, C., & Smith, G. D. (2012). A first comparison of pre-service music teachers’ identities as creative
musicians in the United States and England. Research Studies in Music Education, 34(2), 173–187. 
Riley, P. E. (2009). Pre-service music educators’ perceptions of the national standards for music education.
Visions of Research in Music Education, 14(1), 1–17. Retrieved from http://www-usr.rider.edu/vrme/ 
Schmidt, C. P., Baker, R., Hayes, B., & Kwan, E. (2006). A descriptive study of public school music programs in
Indiana. Bulletin of the Council for Research in Music Education, 169, 25–37. 
Shouldice, H. N. (2014). Teachers’ beliefs regarding composition in elementary general music: Definitions,
values, and impediments. Research Studies in Music Education, 36(2), 215–230.
https://DOI:10.1177/1321103X14556574 
Smith, G. D., Gramm, W., & Wagner, K. (2018). Music education for social change in the United States:
Towards artistic citizenship through little kids rock. International Journal of Pedagogy, Innovation and New
Technologies, 5, 11–21. http://dx.doi.org/10.5604/01.3001.0012.8539 
Strand, K. (2006). Survey of Indiana music teachers on using composition in the classroom. Journal of
Research in Music Education, 54(2), 154–167. https://doi.org/10.2307/4101437 
Stringham, D. (2010). Improvisation and composition in a high school instrumental music curriculum (Doctoral
dissertation). Eastman School of Music. Retrieved from
https://urresearch.rochester.edu/institutionalPublicationPublicView.action?institutionalItemId=14179&versionNu
mber=1 
Stringham, D. A., Thornton, L. C., & Shevock, D. J. (2015). Composition and improvisation in instrumental
methods courses: Instrumental music teacher educators’ perspectives. Bulletin of the Council for Research in
Music Education, 205, 7–25. 
Thomas, R. (1970). Manhattanville music curriculum program. Final report. Manhattan College of the Sacred
Heart, Purchase, NY. (ED 045 865). ERIC. 
Tobias, E. S. (2013). Composing, songwriting, and producing: Informing popular music pedagogy. Research
Studies in Music Education, 35(2), 213–237. https://doi.org/10.1177%2F1321103X13487466 
Vasil, M., Weiss, L., & Powell, B. (2019). Popular music pedagogies: An approach to teaching 21st-century
skills. Journal of Music Teacher Education, 28(3), 85–95. https://doi.org/10.1177%2F1057083718814454 
Wilke, A. R. (2019). A case study of music compositional activities in a high school performance-based
ensemble: The Apple Valley composers (Doctoral dissertation). Boston University. 

 
Situating Composition in Music Education in the United States 
Bucura, E., & Weissberg, J. (2017). Children's musical empowerment in two composition task designs.
Research and Issues in Music Education, 13(1), Article 4. http://ir.stthomas.edu/rime/vol13/iss1/4 
Cremata, R., & Powell, B. (2017). Online music collaboration project: Digitally mediated, deterritorialized music
education. International Journal of Music Education, 35(2), 302–315.
https://doi.org/10.1177%2F0255761415620225 
DeLorenzo, L. C. (1989). A field study of sixth grade students’ creative music problem-solving processes.
Journal of Research in Music Education, 37(5), 188–200. https://doi.org/10.2307%2F3344669 
Deutsch, D. (2016). Authentic assessment in music composition: Feedback that facilitates creativity. Music
Educators Journal, 102(3), 53–59. http://dx.doi.org/10.1177/0027432115621608 
Doiron, M. R. (2019). Composition in secondary instrumental music education: Two case studies (Publication
number 13809501) (Doctoral dissertation). University of Rochester. ProQuest Dissertations Publishing. 
Editors of the Encyclopedia Britannica. (2019). Lowell Mason. Encyclopedia Britannica, Inc. Retrieved August
9, 2019, from https://www.britannica.com/biography/Lowell-Mason 
Freedman, B. (2013). Teaching music through composition: A curriculum using technology. New York, NY:
Oxford University Press. 
Greher, G. R., & Burton, S. L. (2021). Creative music making at your fingertips: A mobile technology guide for
music educators. New York, NY: Oxford University Press.
https://doi.org/10.1093/oso/9780190078119.001.0001



Hennessey, B. A., & Amabile, T. M. (1999). Consensual assessment. In S. Pritzker (Ed.), Encyclopedia of
creativity 1 (pp. 347–359). San Diego, CA: Elsevier Worldwide: Academic Press. https://doi.org/10.1016/b978-
0-12-809324-5.23590-6 
Hess, J. (2018). Detroit youth speak back: Rewriting deficit perspectives through songwriting. Bulletin of the
Council for Research in Music Education, (216), 7–30. https://doi.org/10.5406/bulcouresmusedu.216.0007 
Hess, J. (2019). Moving beyond resilience education: Musical counterstorying. Music Education Research, 21
(5) (pp. 488–5022). https://doi.org/10.1080/14613808.2019.1647153 
Hickey, M. (1995). Qualitative and quantitative relationships between children's creative musical thinking
processes and products (Dissertation abstracts international) 57(1), 145-A. (University Microforms No.
9614754) 
Hickey, M. (2001). An application of Amabile's consensual assessment technique for rating the creativity of
children's musical compositions. Journal of Research in Music Education, 49(3), 234–244.
https://doi.org/10.2307%2F3345709. 
Hickey, M. (2012). Music outside the lines: Ideas for composing in K-12 music classrooms teacher guidance,
open-ended approach to many tasks, but teacher-centered. New York, NY: Oxford University Press.
https://doi.org/10.1093/acprof:osobl/9780199826773.001.0001 
Jasen, D. A. (1988). Tin Pan Alley: The composers, the songs, the performers and their times: The golden age
of American popular music from 1886 to 1956. New York, NY: Routledge.
https://doi.org/10.4324/9780203502464 
Jorgensen, E. R. (2016). Another perspective: The joyous composer. Music Educators Journal, 102(3), 71–74.
http://dx.doi.org/10.1177/0027432115621864 
Kaschub, M. (1997). A comparison of two composer–guided large group composition projects. Research
Studies in Music Education, 8(1), 15–28. https://doi.org/10.1177/1321103x9700800103 
Kaschub, M. (1999). Student's descriptions of their individual and collaborative music composition processes
and products initiating from prompted and unprompted task structures in grade six (Unpublished doctoral
dissertation). Northwestern University, Evanston, IL. 
Kaschub, M. (2014). Making way for new teacher identities: The composer-educator. In Paper presented at
new directions in music education: Teaching composition and improvisation. East Lansing, MI: Michigan State
University. 
Kaschub, M., & Smith, J. (2009). Minds on music: Composition for creative and critical thinking. Lanham, VA:
Rowman and Littlefield Education. 
Kaschub, M., & Smith, J. (Eds.). (2013). Composing our future: Preparing music educators to teach
composition. New York, NY: Oxford University Press.
https://doi.org/10.1093/acprof:oso/9780199832286.001.0001 
Kaschub, M., & Smith, J. (2016). Experiencing music composition in Grades 3–5. New York, NY: Oxford
University Press. 
Kaschub, M., & Smith, J. (2017). Experiencing music composition in Grades 3–5. New York, NY: Oxford
University Press. 
Kaschub, M., & Smith, J. (2022a). Experiencing music composition in Grades K–2. Reston, Virginia: Rowman &
Littlefield Education. 
Kaschub, M., & Smith, J. (2022b). Experiencing music composition in middle school general music. Reston, VA:
Rowman & Littlefield Education. 
Kerchner, J., & Strand, K. (2016). Musicianship: Composing in choir. Chicago, IL: GIA Publications. 
Klose, C. (2011). Piano teacher's guide to creative composition. New York, NY: Hal Leonard. 
Koops, A. P. (2009). Incorporating music composition in middle school band rehearsals (UMI 3389504)
(Doctoral dissertation). University of Southern California. Ann Arbor: ProQuest. 
Koops, A., & Whitener, J. (2020). Composition concepts for band and orchestra: Incorporating creativity in
ensemble settings. Reston, VA: Rowman and Littlefield Education. 
Kratus, J. K. (1985). Rhythm, melody, motive and phrase characteristics of original songs by children aged five
to thirteen (Unpublished doctoral dissertation). Northwestern University, Evanston, IL. 
Kratus, J. K. (1989). A time analysis of the compositional processes used by children ages 7 to 11. Journal of
Research in Music Education, 37(1), 5–20. http://dx.doi.org/10.2307/3344949 
Kratus, J. K. (2001). Effect of available tonality and pitch options on children's compositional processes and
products. Journal of Research in Music Education, 49(4), 294–306. https://doi.org/10.2307/3345613 
Kratus, J. (2016). Songwriting: A new direction for secondary music education. Music Educators Journal, 102
(3), 60–65. https://doi.org/10.1177/0027432115620660 
Livingston, C. (2019). Young Composers Project. Grove music online.
https://doi.org/10.1093/gmo/9781561592630.article.A2263403 
Orman, E. K. (2002). Comparison of the national standards for music education and elementary music
specialists’ use of class time. Journal of Research in Music Education, 50(2), 155–164.
https://doi.org/10.2307/3345819 
Phelps, K. B. (2008). The status of instruction in composition in elementary general music classrooms of MENC
members in the state of Maryland (Unpublished doctoral dissertation). University of Maryland, College Park,



MD. 
Priest, T. L. (1997). Fostering creative and critical thinking in a beginning instrumental music class (Dissertation
abstracts international). 58 (10), 3870A. (UMI No. 9812743) 
Randles, C., & Stringham, D. A. (Eds.). (2013). Musicianship: Composing in band and orchestra. Chicago, IL:
GIA Publications. 
Riley, P. E. (2006). Including composition in middle school band: Effects on achievement, performance, and
attitude. Update: Applications of Research in Music Education, 25(1), 28–38.
http://dx.doi.org/10.1177/87551233060250010104 
Ruthmann, S. A. (2008). Whose agency matters? Negotiating pedagogical and creative intent during
composing experiences. Research Studies in Music Education, 30(1), 43–58.
https://doi.org/10.1177%2F1321103X08089889 
Shouldice, H. (2014). Teachers’ beliefs regarding composition in elementary general music: Definitions, values,
and impediments. Research Studies in Music Education, 36(2), 215–230.
https://doi.org/10.1177/1321103X14556574 
Smith, J. P. (1994). Piano students as composers–Qualities of prompted and unprompted compositions. Paper
presented at the biennial meeting of the Music Educators National Conference, Cincinnati, OH. (April 1994). 
Smith, J. P. (2004). Music compositions of upper elementary students created under various conditions of
structure (Unpublished doctoral dissertation). Northwestern University, Evanston, IL. 
Smith, J. P. (2012). Composing a rainbow: Musician, teacher, composer, composition facilitator. Poster
presented at the International Society for Music Education World Conference in Thessaloniki, Greece. (July
2012). 
Strand, K. (2006). Survey of Indiana music teachers on using composition in the classroom. Journal of
Research in Music Education, 54(2), 154–167. https://doi.org/10.2307/4101437 
Stauffer, S. L. (1997). Composing with computers: Meg makes music. Paper presented at the Symposium for
Research in General Music, Music Educators National Conference, Tuscan, AZ. (February 1997). 
Stauffer, S. L. (1998). Children as composers: Changes over time. Paper presented at the Creativity Special
Research Interest Group, Biennial Convention of the Music Educators National Conference, Phoenix AZ (April
1998). 
Stringham, D. A., Thornton, L. C., & Shevock, D. J. (2015). Composition and improvisation in instrumental
methods courses: Instrumental music teacher educators’ perspectives. Bulletin of the Council for Research in
Music Education, (205), 7–25. https://doi.org/10.5406/bulcouresmusedu.205.0007 
Thomas, R. B. (1970). MMCP synthesis; a structure for music education. Purchase, NY: Manhattanville College
Media Materials, Inc. 
Watson, S. (2011) Using technology to unlock musical creativity. New York, NY: Oxford University Press. 
Webster, P. R. (2012). Towards pedagogies of revision: Guiding a student's music composition. InO. Odena
(Ed.), Musical creativity: Insights from music education research. Surrey, UK: Ashgate Publishing, Ltd.
https://doi.org/10.1017/s0265051712000514 
Wiggins, J. H. (1990). Composition in the classroom: A tool for teaching. Reston, VA: Music Educators National
Conference. 
Wiggins, J. H. (1993). The nature of children's musical learning in the context of a music classroom.
Dissertation Abstracts International, 53(11), 3838–A. (University Microforms No. 93–05, 731). 
Willoughby, D. (1971). Comprehensive musicianship and undergraduate music curricula. Contemporary Music
Project. Music Educators National Conference. https://doi.org/10.2307/3393919 
Wilson, J. (2005). Composition for young musicians: A fun way for kids to begin creating music. Van Nuys, CA:
Alfred Publishing Company. 

 


