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The educational context in french-
speaking Switzerland (7 states)

• Policies emphasize Assessment for Learning (AfL)
• Practices focus on summative assessment, which is

prescribed
• Grades (1 to 6) are ubiquitous and grading tools are often

prescribed as well



Several issues about grading practices

• Grading practices look like a « hodge-podge » (Brookhart et 
al., 2016)
• Teachers have a complex relationship with grades (Alm & 

Colnerud, 2015)
• A lack of knowledges and skills among teachers (Moss, 2013)

-> How to consider grading as a complex and situated
practice? (Pasquini & DeLuca, 2021)



Grading and Assessment for Learning (AfL)

Information from a graded summative
assessment can be used in a formative 
perspective to support further learning
(Laveault & Allal, 2016)



You said constructive grading ? 
(Pasquini, 2021)

A grade is constructive when it is elaborated on the 
basis of criteria that characterize the learning
objectives assessed in a summative assignment. 
Thus constructed, the grade allows teachers to give
feedback to the students on what they have learned
successfully and what still needs to be worked on.



Assessment culture  
(Birenbaum, 2016; DeLuca et al., 2019)

• Assessment is all about learning
• Assessment drives the teaching and the learning of both

students and teachers
• Assessment means dialogue with the learner
• Assessment should empower the learner, especially through

feedback by the teacher or peers
• Assessment is informal as well
• Students believe in their ability to learn
• Modesty in formal assessment is required



Two hypotheses

• Under certain conditions, grades can be a powerful tool to 
help teachers in their decisions and support students’ 
learning
• Moving onwards on constructive grading practices needs

thorough training based on theoretical models and on 
teacher’s effective practices



Theoretical framework: Expanded curricular 
alignment (Anderson, 2002; Pasquini, 2019, 2020, 2021)

 
 
 

 SUMMATIVE ASSESSMENT PRACTICE 

CURRICULUM 
OBJECTIVES 

TEACHING AND LEARNING 
PROCESSES 

Referenciation  
Learning objectives  
(Curriculum)  

Design  
Assessment items and 
tasks 

Scoring 
Rubrics, points, mixed 

Grading 
Scales, threshold 
 



An example (Gfeller, 2020)

• Grade 8 (students’ age: 12 years old)
• French (writing)
• Subject: short news item
• Learning objective assessed:

• L1-22: Write a variety of texts using a wide range of references
• L1-26: Construct an overall understanding of language to produce

texts

• Duration: 90 minutes
• Grades from 1 to 6 (the best), 4 as the sufficient grade, with

half grades (e.g., 3,5)



The assessment task



Situation 1 « the car accident »

Conclusion
An investigation into the cause of 
the accident has been initiated by 
the local police

Situation 2 « the burglary »

Conclusion
For the moment, the 
presumed suspects have not 
yet been found



The 
detailed
writing
guidelines 



The assessment rubrics (I)



The assessment rubrics (II)



The grading scale
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Constructive grading and assessment
culture ! (Birenbaum, 2016; DeLuca et al., 2019)

-Constructive grading is all about learning
-Constructive grading drives the teaching and the learning of 
both students and teachers

-Constructive grading means dialogue with the learner
-Constructive grading should empower the learner, especially
through feedback by the teacher or peers

-Constructive grading is informal as well
-Constructive grading helps students believe in their ability to 
learn

-Modesty in constructive grading is required



An open conclusion

•We have to acknowledge that constructive grading is
a complex practice
• Teachers’ education and training needs on this topic 
to be strengthened in order to develop teachers’ 
assessment culture 
• Could constructive grading reduce school failure ?
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